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ACROSS MARKETS AND BORDERS CHAPTER 22

Abstract

Professional competence is proved when knowledge survives contact with consequential work. This final chapter
integrates the book through vocation, work-integrated learning, professional judgment and capstone execution. It
distinguishes work exposure from designed learning; develops the Foundation and Mission/Capstone Internship
as progressive forms of professional formation; and explains placement selection, learning plans, evidence logs,
feedback, reflection, confidentiality, professional identity and moral courage. It then shows how workplace
observations become bounded capstone problems, how approved research designs are executed without
methodological drift, and how evidence is translated into feasible recommendations, implementation roadmaps,
executive communication and oral defence. African analysis centers on the 2026 International Business and
Trade internship architecture at African Leadership University, while the University of Waterloo provides a
large-scale global comparison. Contemporary evidence on work-integrated learning, inclusion and graduate
employability is interpreted cautiously. Christian moral reasoning frames professional practice as truthful,
competent and courageous service under accountable stewardship.

Keywords: vocation; professional practice; work-integrated learning; internships; capstone; experiential learning; reflective practice;

professional judgment; employability; moral courage

Learning Outcomes

Table 22.1. Learning outcomes for Chapter 22.

Learning outcome

1

10

11

12

13

14

15

16

17

18

Distinguish work exposure, work-based learning, work-integrated learning, internship learning, professional practice and capstone
integration, and explain why time spent in a workplace is not itself evidence of learning.

Explain vocation as a framework for purposeful and responsible work, distinguishing calling, occupation, career, profession,
employability, service and stewardship without reducing vocation to personal preference or job title.

Compare experiential learning, reflective practice, situated learning, workplace affordances, informal learning, professional -identity
and graduate-capital perspectives, identifying their contributions, assumptions and limitations.

Evaluate internship quality through task relevance, supervision, learning affordances, safety, inclusion, access, evidence potential,
ethical legitimacy and fit with the learner's stage rather than through organizational prestige alone.

Construct an evidence-capable internship learning plan linking specific development goals to work activities, success indicators,
feedback sources, permitted artifacts and reflection checkpoints.

Demonstrate workplace professionalism through reliability, truthful communication, cultural intelligence, confidentiality,
responsible data use, constructive collaboration, service, conflict navigation and accountable use of authority.

Use feedback and reflection to convert experience into learning, distinguish descriptive reflection from analytical reflection, and
develop a defensible professional-development plan from supervisor evidence and self-assessment.

Integrate concepts from economics, analytics, leadership, accounting, marketing, operations, strategy, governance, international
business, finance, trade law, technology and sustainability without reteaching the specialist theories owned by earlier chapters.

Translate a workplace symptom or opportunity into a bounded capstone problem by separating observed facts, stakeholder
concerns, decision needs, evidence gaps, researchable questions, feasible scope and ethical constraints.

Govern capstone execution through approved protocols, permissions, version control, data provenance, deviation logs,
confidentiality, participant protection and transparent documentation.

Execute an approved qualitative, quantitative, mixed, secondary-data, case, policy, business-plan or applied consulting capstone by
selecting the appropriate analytical tools from earlier chapters and preserving fit between claim and evidence.

Move from findings to recommendations without overclaiming causality, and evaluate options through problem fit, evidence
strength, feasibility, resource implications, risk, stakeholder effects, legality, moral legitimacy and reversibility.

Design a practical implementation roadmap specifying owners, milestones, dependencies, resources, risks, indicators, review
triggers and stopping or adaptation conditions.

Write a professional capstone, executive summary and visual evidence package that distinguishes fact, inference, recommendation
and uncertainty, and defend the work orally under disciplined questioning.

Evaluate responsible uses of generative Al and digital tools in internships and capstones through privacy, confidentiality,
provenance, verification, attribution, security, bias, human judgment and current institutional or employer rules.

Critically assess African and global work-integrated-learning models through quality, scale, inclusion, employability claims, partner
incentives, supervision capacity and the difference between descriptive outcomes and causal evidence.

Apply Christian moral reasoning alongside virtue, deontological, consequentialist, rights-based, justice, care, capability and
professional-ethics perspectives to dilemmas involving sponsor pressure, corruption, confidentiality, exploitation, misleading
evidence, conflicts of interest and conscientious refusal.

Use the Integrated Practice and Capstone Stewardship Protocol to plan, execute, challenge, communicate and reflect on professional
work that is technically credible, feasible, truthful, ethically legitimate and oriented toward service.
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Concept Map and Chapter Roadmap

PROFESSIONAL INTEGRATION AS A VOCATION-TO-EVIDENCE-TO-SERVICE SYSTEM

VOCATION & PLACEMENT & EVIDENCE & PROBLEM CAPSTONE RECOMMEND & DEFEND &

PURPOSE — PARTICIPATION  — FEEDBACK -4 FRAMING - EXECUTION — IMPLEMENT — KEEP LEARNING
calling * service tasks » relationships artifacts » reflection decision need * scope approved inquiry options * owners judgment « formation
[ DISCIPLINARY TOOLBOX FROM CHAPTERS 1-21 | select, combine, cross-reference, do not mechanically repeat :|
MORAL & PROFESSIONAL BOUNDARY | truthfulness + dignity + stewardship + justice « co ntiality * ¢ ge * acc ility

Figure 22.1. Professional integration as a vocation-to-evidence-to-service system.
Source/Note: Author's synthesis, integrating experiential learning, workplace-learning, reflective-practice, capstone, professional-judgment and Christian stewardship perspectives.

Chapter 21 closed Part VI by showing that sustainability claims become professionally meaningful only when
they can be measured, interpreted, governed and acted upon. Chapter 22 changes the reader's task more radically.
There is no new business function to master. Instead, the whole textbook becomes a set of tools that must now be
selected, combined and used in situations where facts are incomplete, stakeholders disagree, authority is
distributed, data may be confidential, time is limited and the cost of poor judgment can be real. The final chapter
therefore asks a different question: how does a learner become a trustworthy professional who can turn
knowledge into responsible action?

The approved purpose is integrative. Chapter 3 owns research design, Chapters 4 and 5 own statistical evidence
and decision analytics, Chapter 6 owns leadership and character, Chapter 7 owns cross-cultural and talent
systems, Chapters 9-12 own the principal business-function and strategy foundations, Chapter 13 owns the book-
wide ethics and governance architecture, Chapters 14-19 own the major international-business, finance,
investment, trade-law and statecraft disciplines, and Chapters 20-21 own technology and sustainability. Chapter
22 does not reteach those theories. It shows how an intern, analyst, manager, entrepreneur, adviser or capstone
researcher recognizes which disciplinary lens matters, retrieves the appropriate tool, combines it with other
evidence, and remains accountable for the resulting judgment.

SCOPE BOUNDARY | Chapter 22 owns professional integration, internship learning, reflective evidence, workplace-to-capstone translation,
capstone execution, evidence-to-recommendation logic, implementation planning, professional defence, vocation and lifelong professional
formation. It does not reteach research design from Chapter 3, statistical techniques from Chapter 4, predictive and prescriptive analytics from
Chapter 5, general leadership from Chapter 6, cross-cultural theory from Chapter 7, strategy from Chapter 12, foundational ethics and
governance from Chapter 13, or any specialist business discipline from Chapters 9-21. Readers are explicitly routed back to those chapters as
tools are needed.

Table 22.2. Chapter architecture and scope control.

Editorial design

Close the book by integrating theory, evidence, professional judgment, Christian moral formation, workplace

Approved purpose practice and capstone execution into one coherent professional-learning architecture.

Primary course alignment Foundations Internship; Mission Internship; Capstone Project; integrative use of Research Methods.

All previous chapters, with particular dependence on Chapters 2-7 for communication, research, evidence, decision-
Immediate prerequisites making, leadership and cross-cultural learning; Chapter 13 for moral governance; and the relevant specialist chapter
for each applied problem.

Re-teaching research methods, statistics, decision analytics, specialist business theories, generic ethics or technology

P ] Cp Testan s governance instead of showing disciplined cross-reference and integration.

Experiential learning; reflective practice; situated learning; workplace affordances and participation; informal
Major theory streams learning; professional identity; graduate-capital and employability perspectives; integrative capstone design;
vocation and virtue-oriented professional formation.

Peer-reviewed work-integrated-learning research; internship and placement studies; workplace-learning and
Main evidence streams feedback research; African higher-education and labour-market evidence; institutional internship and co-op systems;
capstone and professional-practice scholarship.

African Leadership University's 2026 IBT Foundation and Capstone/Mission Internship architecture; African youth
African analytical core labour-market constraints; cross-border business practice; equity, transport, connectivity, supervision and access
realities.
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Edltor_lal BRI Chapter 22 answer
guestion

University of Waterloo's large-scale co-operative education system, quality requirements, international work terms,

Cilgil EDmpaTEaT student/employer feedback and financial support for unpaid work-integrated learning.

Internship evidence matrices; problem scoping; basic cost-of-problem estimates; sensitivity analysis;
Quantitative applications implementation metrics; synthetic data exercise; selection of quantitative tools from Chapters 4-5 and specialist
chapters.

What should a professional do when loyalty conflicts with truth? When does an internship become exploitation?
Core moral questions What may be disclosed, automated or optimized? When must a learner refuse a supervisor's instruction? What does
competent service require when evidence is uncertain and stakeholders bear unequal risks?

The sequence moves from formation to execution. Sections 22.1-22.4 establish why integration matters and
compare the principal theories of learning through practice. Sections 22.5-22.10 develop internship design,
placement quality, learning plans, evidence, professionalism, feedback and reflective development. Sections
22.11-22.20 then move from integrated workplace diagnosis to capstone problem definition, ethics and
permissions, execution, formats, recommendations, implementation, writing, oral defence and responsible Al.
Sections 22.21-22.23 provide substantial African and global comparisons and examine inclusion. Section 22.24
integrates faith, ethics and moral reasoning. The final sections provide the Integrated Practice and Capstone
Stewardship Protocol, recurring errors, synthesis, the book's outward hand-off, questions, cases, a data exercise,
references and further reading.

Opening Case: From a Delayed Shipment to a Capstone-Grade
Business Problem

A student begins an advanced internship with a Rwanda-based exporter that sells processed specialty foods into
East African markets. The host expected the student to support routine documentation, distributor
communication and shipment tracking. During the first month, however, the student notices a repeated pattern:
several consignments require document correction before border release, some distributors complain about
unpredictable arrival windows, and finance staff occasionally accelerate payment follow-up because inventory is
already in transit while cash remains outstanding. The operations team calls the problem "customs delays." Sales
calls it "poor communication.” Finance calls it "working-capital pressure.” Management suspects that staff are
simply not following procedures.

Every description may contain part of the truth, but none yet defines a capstone problem. A border delay can
arise from incomplete or inconsistent documents, classification disputes, inspection, system outages, transport
sequencing, exporter error, importer error, regulatory change or congestion. A delayed delivery can also be a
symptom of poor order promise design rather than border processing. Financial pressure may be caused by the
payment term, foreign-exchange conversion, inventory policy or weak collection rather than the shipment itself.
The student therefore faces the first discipline of professional integration: resist the pressure to label before the
evidence is sufficient.

Suppose the host can provide a permitted, anonymized six-month shipment log, document-rework records and
distributor service complaints, but will not permit disclosure of customer identities, pricing contracts or bank
data. The student's university has already approved a capstone design using organizational records and a small
number of interviews, subject to host permission and research-ethics requirements. The student can therefore ask
a bounded question such as whether document rework is materially associated with clearance-time variability
and which pre-shipment control changes are feasible. That question uses operations evidence from Chapter 11,
quantitative discipline from Chapter 4, decision and sensitivity logic from Chapter 5, customer implications from
Chapter 16, cash consequences from Chapter 17, trade-rule awareness from Chapter 19, and governance and
confidentiality from Chapter 13. It does not require the student to become a customs lawyer, econometrician and
treasury specialist simultaneously. It requires the student to know which questions belong to which discipline and
how far the available evidence permits a claim.

The case also creates a moral problem. A manager suggests that the student exclude two severe delay cases from
the presentation because "they were unusual™ and might make the department look weak. The cases may indeed
be operational outliers, but removing them merely because they are inconvenient would change the evidence
base. The correct professional response is not automatic confrontation. It is to determine whether there is a
defensible analytical reason for exclusion, document the rule consistently, preserve an audit trail, explain
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sensitivity to inclusion or exclusion, and refuse any request to manufacture a preferred conclusion. The
internship has therefore become more than work exposure. It is a test of judgment, competence, courage and
truthfulness.

EVIDENCE CHECK | A workplace observation is not yet a research finding, and a research finding is not yet a recommendation. The
professional chain is: observation -> verified pattern -> plausible explanation -> evidence-supported inference -> option -> feasibility test ->
recommendation -> implementation -> measured result. Each arrow can fail. Chapter 22 is about governing those transitions.

22.1 Why Professional Integration Matters

A university curriculum necessarily separates knowledge into subjects. Real work rarely respects those
boundaries. A market-entry decision can require demand evidence, regulatory interpretation, currency exposure,
logistics capability, distributor incentives, tax awareness, cultural judgment, working-capital discipline and
ethical consideration at the same time. The practical challenge is therefore not merely whether a graduate
remembers concepts. It is whether the graduate can recognize the structure of an unfamiliar problem, retrieve the
relevant disciplinary knowledge, decide what additional evidence is needed, judge the limits of the evidence,
communicate with people who hold different expertise and take responsibility for a defensible course of action.

This integrative capacity matters especially in African labour markets, where formal job creation, job quality and
educational matching remain difficult. The International Labour Organization estimated that 53.2 million young
people in sub-Saharan Africa were not in employment, education or training in 2023, equivalent to 21.9% of the
region's youth, while insecurity remains widespread even among those who work (International Labour
Organization [ILO], 2024a, 2024b). Those structural conditions should prevent simplistic claims that an
internship automatically makes an individual employable. Job outcomes depend on labour demand, geography,
institutions, networks, discrimination, macroeconomic conditions and sector structure as well as competence.
Clarke (2018) and Tomlinson (2017) make the same conceptual point from graduate-employability research:
skills matter, but so do social resources, identity, personal agency and external labour-market conditions.

Work-integrated learning is nevertheless important when it is designed well. Jackson and Dean's (2023) analysis
of 76,261 graduates found that work-based WIL was associated with stronger perceived work preparedness,
while non-workplace and global forms also contributed to skill development. Jackson (2024) consequently warns
against over-reliance on placement alone: WIL needs scaffolding, partner engagement, resources, evaluation and
inclusive design. The implication is important for this chapter. Professional formation is not accomplished by
inserting a student into an office for eight or twelve weeks. It requires structured participation, meaningful work,
feedback, evidence, reflection and increasing responsibility.

The final reason integration matters is moral. The workplace does not merely test whether a learner can perform.
It exposes the learner to authority, incentives, ambiguity and socialization. Ashforth and Anand (2003) show how
corruption can become normalized through institutionalization, rationalization and socialization, including the
induction of newcomers into practices that are taken for granted. Interns and early-career professionals can
therefore face a distinctive vulnerability: they are learning what "people like us" do at the same moment that they
are trying to prove that they belong. Professional education fails if it teaches competence without preparing
learners to recognize when belonging itself is being made conditional on compromise.

22.2 Vocation, Occupation, Profession, Employability and Service
Vocation is frequently reduced to choosing a career that feels personally meaningful. That is too narrow for this
textbook. A vocation is an account of why and for whom one's capabilities should be used. An occupation
describes the work by which a person is employed or economically active. A career describes the evolving
sequence of roles and learning over time. A profession implies a domain of specialized competence, standards
and responsibilities, though not every valuable form of work is formally professionalized. Employability
concerns the capacity and conditions through which a person can obtain, sustain, create or move among
meaningful work opportunities. Service concerns the orientation of work toward legitimate value for others.
These concepts overlap, but they should not be collapsed.

This distinction protects against two opposite errors. The first is career idolatry, in which status, compensation or
organizational prestige becomes the measure of personal worth. The second is romanticized calling, in which a
person treats subjective passion as sufficient evidence that a role is wise, sustainable or socially useful. Vocation
includes gifts, opportunities, responsibilities, relationships and constraints. A graduate may be called to serve
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faithfully in work that is not glamorous, while also having legitimate reason to leave a role that is unsafe,
exploitative, corrupt or incompatible with family responsibilities. Professional discernment therefore asks not
only "What do | want to do?" but "What good can | competently serve, what obligations accompany this role,
what formation do | still need, and what moral boundaries may | not cross?"

Graduate-employability scholarship reinforces the need for this wider frame. Tomlinson's (2017) graduate-capital
model emphasizes human, social, cultural, identity and psychological resources. Clarke (2018) adds the role of
individual behavior and labour-market context. These perspectives are valuable because they reject a purely
skills-supply model in which employment difficulty is blamed on the individual graduate. Yet they remain
descriptive frameworks, not moral theories. A strong network may improve employability without making every
opportunity worth accepting. Identity capital may help a student become recognized as an investment analyst,
diplomat or entrepreneur without answering whether particular practices in those fields are just. Chapter 22
therefore places employability inside vocation rather than making vocation a tool for employability.

Table 22.3. Related concepts and the distinctive question each asks.

What work or economic role am | performing

Occupation now? Equating current role with permanent identity.
Career How are roles, capabilities and opportunities Treating promotion or income as the only trajectory that
developing over time? matters.
Profession What specialized competence, standards and Assuming professional status guarantees moral legitimac
public responsibilities govern this field? gp g Y Y.
Employability What capabilities, resources and labour-market  Blaming individuals for structural job scarcity or assuming

conditions affect access to meaningful work? competence guarantees employment.

Who am | becoming in relation to the norms,

people and practices of this field? Conforming to harmful norms in order to "fit."

Professional identity

Why, before whom and for whose good should |

Vocation use my capabilities?

Reducing calling to preference, prestige or a single job title.

What legitimate value is created for customers,  Confusing service with passivity, people-pleasing or unpaid

Service e AR o
colleagues, communities and institutions? exploitation.

How should entrusted time, skill, information, Treating access or authority as personal ownership without

S authority and resources be governed? accountability.

22.3 Historical and Theoretical Foundations of Learning Through
Practice

22.3.1 Dewey and experience as educative only under conditions

Experiential learning did not begin with contemporary internships. Dewey (1938) argued that education and
experience are inseparable but also warned that not every experience is educative. An experience can narrow
future learning, reinforce poor habits or create distorted conclusions. That insight is decisive for internships. A
student who repeatedly observes shortcuts may learn that shortcuts are normal. A student who is given only
administrative repetition may learn punctuality but little disciplinary judgment. A student in an excellent
organization can still learn poorly if no one helps interpret what is happening. Experience is therefore raw
material for learning, not a guarantee of it.

Kolb (1984) later systematized experiential learning as a cycle linking concrete experience, reflective
observation, abstract conceptualization and active experimentation. The model remains useful because it prevents
two common failures: theory without contact with practice and experience without conceptual interpretation. Yet
the cycle is often presented too mechanically. Morris's (2020) systematic review argues that meaningful
experiential learning is context-rich, involves active participation and novelty, demands inquiry into real
problems and relies on critical reflection. The practical implication is not that every internship week should be
forced into four boxes. It is that learners need opportunities to act, interpret, connect experience to concepts, test
revised understanding and learn from the consequences.

22.3.2 Schon and the limits of technical rationality
Schén (1983) challenged the idea that professional practice is simply the application of general scientific rules to
well-defined problems. Practitioners often encounter situations in which the problem itself is disputed or only
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partly understood. They engage in reflection-in-action, noticing the response of the situation while acting, and
reflection-on-action, reconstructing what happened afterward. This is particularly relevant to international
business, where a "pricing problem™ may turn out to be a distribution problem, a “culture problem™ may be an
incentive problem, and a “trade barrier" may be lawful quality regulation rather than protectionism.

Reflection, however, should not become an excuse for intuition without evidence. Expertise can include tacit
judgment, but tacit judgment can also conceal bias, habit and untested assumptions. Chapter 5 established
safeguards against cognitive bias, Chapter 4 against statistical overstatement and Chapter 13 against moral
rationalization. Reflective practice is strongest when it makes assumptions visible and vulnerable to correction.

22.3.3 Situated learning, participation and professional identity

Lave and Wenger (1991) emphasized that learning is situated within social practice. Newcomers learn not only
explicit knowledge but how a community organizes attention, language, standards, artifacts and legitimacy.
Workplace learning is therefore partly a process of participation and identity formation. Billett (2001) similarly
argues that learning depends on a reciprocal relationship between workplace affordances and individual
engagement. An organization may provide rich tasks, guidance and access, but the learner must engage
purposefully. Conversely, a motivated learner cannot obtain learning opportunities that the workplace
systematically withholds.

This reciprocity explains why placement prestige is an unreliable proxy for placement quality. A famous
multinational may place an intern in a narrow role with little supervision, while a small exporter may provide
direct exposure to pricing, logistics, customer complaints and senior decision-making. The question is not simply
where the student works. It is what participation the placement affords, what guidance is available, what
responsibility can be exercised safely, and whether the learner is invited into the reasoning behind the work.

Professional identity adds another layer. Dempsey, Healy, and Linehan (2024), following 40 accounting-
placement students before, during and after placement, show that students negotiate different forms of fit
between self and professional possibilities. Placement can strengthen identification with a profession, expose
misfit or produce more complex identity work. That is an educational outcome, not a failure. Discovering that a
particular sector, role or organizational culture conflicts with one's capabilities or conscience can be valuable if
the learner interprets the evidence carefully rather than generalizing from one employer to an entire profession.

22.3.4 Informal learning and the hidden curriculum of work

Eraut (2004) shows that much workplace learning is informal, often embedded in tasks, relationships and
problem-solving rather than formally labeled as instruction. Tynjala (2008) likewise concludes that workplace
learning can be formal and informal, individual and collective, and strongly shaped by how supportive a
workplace is. The hidden curriculum of work includes how meetings actually run, how mistakes are treated, who
gets access to information, how deadlines are negotiated, what managers reward, which conflicts are voiced, and
what people do when written procedures collide with commercial pressure.

That hidden curriculum can develop excellent judgment, but it can also transmit poor norms. A professional
learner therefore needs two capacities simultaneously: humility to learn practices that textbooks cannot fully
codify, and critical distance to evaluate those practices rather than assuming that "how it is done here" is
equivalent to "how it ought to be done."

Table 22.4. Major theoretical lenses for professional learning.

Continuity and interaction make some Why exposure alone does not Offers broad educational
Deweyan experience experiences educative and others ua?lante‘:)e learnin principles but limited operational
miseducative. Y 9. detail for assessment.

Experience, reflection,
Experiential learning conceptualization and
experimentation interact.

How theory and action can inform Can become a ritualized cycle
each other iteratively. detached from context or power.

Reflection can rationalize rather
than correct unless evidence and
challenge are present.

Professionals frame and reframe
Reflective practice indeterminate problems while acting
and afterward.

Why expert work requires judgment
beyond rule application.

Can understate formal knowledge
Learning occurs through participation = How norms, identity, language and  and the possibility that
in social practice and communities. tacit practice are learned. communities normalize bad
practice.

Situated learning
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Learning depends on both Why supervision, task access and Does not by itself establish which
Workplace affordances | opportunities provided by the individual agency jointly shape workplace norms are morally
workplace and learner engagement. outcomes. legitimate.
Learning is embedded in tasks, Why much professional Informal learning can be
Informal workplace " ; ; . S A
leaming mter_actlons, observation and problem- Qevelop_ment occurs outside formal |nv!S|bIe, uneven and difficult to
solving. instruction. verify.
Graduate- Labour-market outcomes reflect Why skills alone do not determine Primarily descriptive; it does not

multiple resources, identity, behavior S determine the moral worth of
transitions into work.

capital/employability and context. opportunities.

Requires careful application so
faith does not substitute for
technical evidence.

Capabilities and authority are
Vocation and stewardship = entrusted for truthful, competent and
responsible service.

Why professional identity requires
moral purpose and boundaries.

22.4 From Work Exposure to Designed Work-Integrated Learning

Work exposure means being present in or near a workplace. Work-based learning uses work itself as a site of
learning. Work-integrated learning deliberately connects academic learning and authentic work or work-like
activity within a curriculum. These distinctions matter because a placement can be administratively valid yet
educationally weak. A learner who spends eight weeks scanning documents with no explanation may
demonstrate reliability but gain little analytical development. A learner who shadows executives may see
interesting meetings but have no opportunity to produce, test or receive feedback on work. Conversely, a live
client brief or simulation outside a conventional workplace can create substantial integration if it is authentic,
well supervised and assessed.

Recent evidence supports a plural rather than placement-only model. Jackson and Dean (2023) found that
different WIL forms were associated with different perceived skill gains in a very large Australian graduate
dataset. Downs et al. (2024), analyzing 154 internship reflective diaries over three years, identified development
in self-regulation, self-awareness and self-direction, but also showed that socio-political workplace dynamics
shape learning. Garwe's (2020) longitudinal African study of agricultural graduates in Zimbabwe found that
participants across different WIL timing arrangements valued its role in situated learning and competence
development, but timing did not produce a simple uniform employability effect. Together, these findings support
a strong conclusion and a cautious one. The strong conclusion is that authentic practice can contribute to
professional development. The cautious conclusion is that design, timing, access, field, learner characteristics
and labour-market context matter enough that WIL should not be sold as a guaranteed employment technology.

A quality placement therefore requires an educational contract beyond the employment contract. The host
provides meaningful work, supervision, access to appropriate information and feedback. The student provides
preparation, reliability, initiative, confidentiality and reflective effort. The institution defines learning outcomes,
assesses evidence, supports students and intervenes when safety or quality fails. These responsibilities overlap
but are not interchangeable. A host supervisor should not be expected to become the student's research-methods
lecturer, and an academic supervisor cannot substitute for real workplace supervision.

MANAGERIAL INSIGHT | The unit of quality in an internship is not the employer's brand. It is the learning system created by tasks,
supervision, feedback, evidence, safety, inclusion and increasing responsibility. Prestige may create access, but only participation creates
professional learning.

22.5 The Foundation Internship: Exploration With Structure

The Foundation Internship belongs earlier in the professional-development sequence. In the 2026 African
Leadership University IBT architecture, it occurs at the end of Year 2, carries 15 credits and is explicitly
exploratory and developmental. Placements may be broader than international trade if they provide meaningful
exposure to organizations, business, service, administration, communication, operations or related work. The
logic is sound: learners at this stage need to test academic knowledge against real organizational constraints
without pretending that they already possess advanced disciplinary autonomy.

Exploration does not mean low standards. A strong Foundation Internship should develop five capabilities. First,
the student learns basic professional dependability: attendance, preparation, deadlines, follow-through and
appropriate escalation. Second, the student learns organizational literacy: how roles, workflows, incentives and
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communication fit together. Third, the student practices bounded problem-solving rather than sweeping strategic
claims. Fourth, the student gathers permitted evidence of learning rather than relying on memory. Fifth, the
student receives feedback that informs the next stage of academic and career development.

The most educational Foundation Internship task is often neither glamorous nor strategic. A student who
reconciles customer complaints with order records can learn about data quality, service recovery, process
handoffs and communication. A student who supports procurement comparison can learn about specification,
price, total cost and supplier reliability. A student who updates a simple dashboard can learn why metric
definitions matter. The developmental question is whether the student can explain what the task reveals about
business and what capability the experience still requires.

Placement selection at this stage should therefore emphasize learning affordances and supervision. A smaller
organization with direct mentor access may be superior to a prestigious organization that cannot provide
meaningful tasks. Students should also examine practical costs. Unpaid or distant placements can exclude
learners who cannot finance transport, housing or connectivity. Inclusive design is not achieved by telling every
student to become more resilient. It requires institutions and employers to identify unnecessary barriers, provide
alternatives where legitimate and avoid turning financial privilege into an unspoken prerequisite for curricular
success.

Table 22.5. Foundation Internship quality questions.

Question before approval Evidence during the placement

Will the student perform real tasks rather than

observe indefinitely? Task log, outputs, supervisor confirmation.

Meaningful work

Is there a competent person with time and

authority to guide and evaluate? Named supervisor, scheduled check-ins, feedback notes.

Supervision

Does the role extend Years 1-2 learning at an

appropriate level? Learning-plan alignment and theory-to-practice reflection.

Development fit

Can the student document learning without

violating confidentiality? Permitted artifacts, anonymized examples, evidence log.

Evidence access

. . Will the role require reliability, communication  Attendance, deadlines, supervisor evaluation, meeting
Professional habits

and collaboration? contributions.
Safety and dignity Are working conditions lawful, safe and Clear escalation route, institutional support, incident reporting
Y Y respectful? where needed.

Can the student realistically participate given
Inclusion and feasibility  disability, location, transport, caregiving and
technology constraints?

Reasonable accommodations or approved alternative
arrangements.

22.6 The Mission/Capstone Internship: Advanced Integration and
Increasing Autonomy

The Mission Internship, described in the current ALU IBT student-facing handbook as the Capstone Internship,
has a different purpose. It occurs at the end of Year 3, carries 30 credits and must be clearly relevant to
international business and trade. Appropriate settings include export-import firms, multinationals, logistics and
supply-chain organizations, trade-facilitation bodies, investment-promotion agencies, regional institutions,
development organizations and other environments where cross-border business or trade is materially present.
The distinction from the Foundation Internship is not merely duration or credit. It is the expected level of
disciplinary integration, autonomy and contribution.

Advanced internship work should move the learner from "I observed" toward "I contributed, analyzed, justified
and learned." The student should be able to interpret market or operational information, support decisions,
identify a bounded problem, work with multiple stakeholders, manage tasks with increasing independence and
demonstrate ethical judgment. Yet increasing autonomy must remain supervised. An intern is still a learner and
should not be placed in a role where commercial, legal or safety consequences exceed competence without
appropriate oversight.

Mission alignment adds a vocational dimension. It should not be interpreted as requiring every student to work
for a nonprofit or social enterprise. International business itself can serve legitimate human needs through
reliable goods, productive investment, employment, innovation and fair exchange. Mission alignment asks
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whether the work allows the learner to understand how professional capability can contribute to a worthwhile
problem and whether the organization offers conditions under which that contribution can be made responsibly.
A profitable logistics firm may offer a stronger mission-learning environment than a mission-labeled
organization that uses interns as unpaid administrative labor without supervision.

For capstone readiness, the advanced internship can also reveal feasible research or applied problems. This is a
privilege, not an entitlement to use the host as a data source. Organizational access must be negotiated,
confidentiality preserved and research activity governed by the approved design. The 2026 ALU IBT handbook
is explicit that no capstone data collection may begin before written research-ethics clearance and any required
host permission. That rule illustrates a general principle: convenient access never overrides ethical authorization.

22.7 Placement Selection, Readiness and the Professional Learning
Contract

Placement search is itself a professional exercise. Students need to assess fit, communicate value, research
organizations, prepare truthful application materials and interpret offers. Yet selection should not be reduced to
winning the most prestigious opportunity. The placement must be evaluated against the learner's stage, safety,
supervision, learning goals, realistic costs and any capstone requirements.

A useful selection process begins with non-negotiable gates rather than a single weighted score. Is the role lawful
and safe? Is supervision credible? Is the work meaningful? Can the required duration and schedule be
completed? Are there unacceptable conflicts of interest? Are confidentiality expectations compatible with
academic assessment? If advanced capstone work is anticipated, is there a realistic path to data permission? A
placement that fails a non-negotiable gate should not be rescued by a high brand score.

After these gates, the student can compare options using the multi-criteria methods introduced in Chapter 5.
Criteria may include disciplinary relevance, task variety, supervisor quality, learning access, network value,
geographic exposure, compensation or cost, inclusion, mission alignment and capstone potential. The score
should remain a decision aid, not an automatic verdict. A supervisor conversation can change the assessment
materially because role descriptions often reveal less than the actual task allocation.

Before work begins, expectations should be made explicit. The employment or internship agreement governs the
work relationship; the learning plan governs educational development; institutional rules govern assessment and
student responsibilities; and any research approval governs capstone data collection. Confusing these documents
creates risk. A supervisor's permission to use a dataset does not substitute for ethics approval. University
approval of an internship does not amend the host's confidentiality agreement. A student's academic deadline
does not create an entitlement to proprietary information.

Table 22.6. Placement readiness and fit screen.

Minimum professional question Red flag requiring clarification or rejection

Can the work be performed lawfully and safely, = Unclear visa/work authorization, unsafe travel, discriminatory

Legality and safety including remote or cross-border arrangements?  conditions, illegal tasks.

Who will allocate work, review quality and No named competent supervisor or supervisor lacks

Supervision provide feedback? authority/time.

Pure observation, undefined volunteer work, repetitive tasks

Learning relevance What real tasks will develop relevant capability? == . .
with no progression.

How can learning be evidenced without Host prohibits all discussion or evidence needed for

Evidence and assessment - - S . A
breaching confidentiality? assessment and no alternative exists.

Can the student meet time, transport,

Feasibility connectivity, accessibility and financial Costs or access barriers make sustained participation

; unrealistic.
requirements?
: . Avre there foreseeable conflicts with integrity, Expected deceptive sales, corrupt payments, misuse of
Ethical fit el : A
dignity, conscience or research obligations? personal data, coerced concealment.
Advanced capstone fit Is there a feasible problem and permission Pressure to collect data before approval or promise of access
P pathway if capstone linkage is intended? that no authorized person can grant.
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22.8 Learning Plans: Turning Aspiration Into Evidence-Capable
Development

A weak learning goal says, "l want to improve communication.” A strong goal specifies the context, behavior,
evidence and standard: "By the end of the placement, | will prepare and deliver at least three concise weekly
operations updates using verified data, incorporate supervisor feedback on clarity and accuracy, and demonstrate
improvement in the final two updates.” The difference is not bureaucratic precision. It is assessability.

The current ALU IBT internship framework requires an Internship Learning Plan early in the placement and asks
students to connect goals with actions, success indicators and evidence. That design embodies a wider principle:
learning goals should be negotiated after the student knows enough about the role to be realistic but early enough
to guide behavior. Goals may need revision if tasks change. Revision is not failure when the reason is
documented and the new goal preserves the intended capability.

An evidence-capable plan should connect five elements. The goal names the capability. The activity creates an
opportunity to practice. The evidence shows what occurred. The feedback source provides external judgment.
The reflection checkpoint asks what changed and what still needs development. No single evidence source is
sufficient for every capability. A student's self-report may capture learning that a supervisor cannot observe,
while supervisor ratings can validate performance that the student may misjudge. Work artifacts can demonstrate
quality but may be confidential. Strong internship assessment therefore triangulates intention, work evidence and
observed performance.

Table 22.7. Internship learning-plan template.

Learning goal Planned work Success indicator Permitted evidence | Feedback source REJIERIE
activity checkpoint

[Artifact, log, metric, [Supervisor, colleague,
observation or client, self-review or
anonymized example] academic adviser]

[Task or responsibility [Observable standard or
that creates practice] improvement]

[What will be

[Specific capability] reconsidered and when?]

22.9 Workplace Professionalism: Competence Expressed Through
Conduct

Professionalism is sometimes taught as etiquette: dress correctly, arrive on time and write polite emails. These
habits matter, but they are only the visible edge of a larger construct. Professionalism is the reliable exercise of
competence and judgment in a relationship of trust. It includes truthfulness about what is known, care with
confidential information, responsiveness to legitimate authority, willingness to ask for help before risk exceeds
competence, respectful disagreement, accurate representation of one's work and appropriate responsibility for
errors.

Reliability is foundational because other people coordinate their work around commitments. Missing a deadline
without warning can propagate costs across a system. Reliability does not mean accepting every request. A
professional renegotiates impossible commitments early, explains dependencies and escalates risks. Chapter 2's
communication principles therefore become operational: audience adaptation must not become concealment,
concision must not remove material uncertainty, and persuasion must not become manipulation.

Cultural intelligence also becomes concrete. Chapter 7 established that national-culture frameworks are
probabilistic context rather than destiny. In an internship, cultural intelligence means observing how respect,
hierarchy, feedback, time, disagreement and relationship-building are enacted in this particular organization, then
adapting behavior without surrendering moral judgment. A learner should not label a colleague "high power
distance™ and assume silence is inevitable. The professional question is what communication form can preserve
respect while still raising a material risk.

Confidentiality requires special care. Interns often encounter customer records, pricing, employee data, strategic
plans or non-public financial information. Academic curiosity does not cancel the host's legitimate rights.
Students should distinguish information they may access for work, information they may use in analysis,
information they may discuss with academic supervisors, and information they may reproduce in a report.
Anonymization helps but is not magic: a small organization, unique transaction or distinctive event can remain
re-identifiable after names are removed. When in doubt, obtain written clarification and use the minimum
information necessary.
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Professional service also has boundaries. Service is not servility. An intern can be humble without becoming
available for abuse, and can respect authority without obeying unlawful or unethical instructions. Early
escalation is often wiser than dramatic confrontation. Clarify the request, identify the relevant rule or risk,
propose a lawful alternative, document material decisions and use institutional channels when necessary.
Courage is most useful when joined to competence and proportionate action.

22.10 Feedback, Reflection and the Formation of Professional
Judgment

Feedback has educational value only if it changes judgment or behavior. Carless and Boud (2018) describe
feedback literacy through appreciating feedback, making judgments, managing affect and taking action. These
capacities transfer directly to internships. A student who treats feedback as a verdict on identity may become
defensive. A student who treats it as data asks what standard is being applied, whether the example is
representative, what action is feasible and how improvement will be tested.

Supervisor feedback should therefore be specific enough to support learning. “Needs more initiative” is weak
unless the student and supervisor identify what initiative would look like within the role. It may mean preparing
a draft before being asked, raising risks earlier, proposing options rather than reporting problems, or following a
task to closure. Equally, students should learn to request calibration: "Could you show me an example of what a
strong update looks like?" or "Which part of my analysis was not decision-useful?" Such questions convert vague
evaluation into observable standards.

Reflection is the learner's disciplined interpretation of experience. Descriptive reflection answers what happened.
Analytical reflection asks why it happened, what evidence supports that explanation, which concepts illuminate
it, what alternative explanations remain, what assumptions were wrong and what should change. Critical
reflection adds attention to power, incentives, voice and moral responsibility. A high-quality reflection may
conclude that the learner handled a task badly. Reflection is not self-promotion.

Dempsey et al. (2024) show that placement experiences also shape professional identity. Students may discover
fit, mismatch or an altered understanding of a profession. Downs et al. (2024) found that internship reflection can
reveal development in self-regulation, self-awareness and self-direction. These outcomes support a development-
plan approach in which the internship ends not with “experience completed” but with a revised account of
capability: what the learner can now do reliably, what remains dependent on supervision, what evidence supports
the judgment, and what the next learning challenge should be.

PRACTICE TOOL | A six-question reflection discipline: What happened? What evidence do | have? Which concept or standard helps explain
it? What alternative explanation or stakeholder view am | missing? What did this reveal about my competence or character? What specific action
will | test next?

22.11 Using the Whole Book in Integrated Workplace Problems

The central discipline of Chapter 22 is diagnostic selection. A professional does not begin by asking, "Which
framework can | apply?" The professional begins by asking, "What decision, failure, opportunity or obligation is
actually present, and what evidence would distinguish among plausible explanations?" Frameworks enter after
the problem has been framed sufficiently to justify them. Otherwise, the learner searches for a familiar tool and
forces the situation to fit it.

Integrated problems usually have a dominant mechanism and several secondary interfaces. Consider a distributor
whose export sales are growing while cash is deteriorating. The dominant mechanism may be receivables
collection, which routes the learner to Chapter 9 for working-capital evidence and Chapter 17 for cross-border
payment or currency issues. Yet sales growth may have come from price discounts in Chapter 16, excessive
inventory may sit in Chapter 11, and weak credit governance may raise a Chapter 13 issue. Integration does not
mean treating every chapter as equally relevant. It means identifying the mechanism that most strongly explains
the decision while checking important interfaces.

A useful habit is to distinguish four layers. The first layer is the observed signal: what happened? The second is
mechanism: through what process might the signal have been generated? The third is decision: what can the
organization actually choose? The fourth is legitimacy: what legal, ethical and stakeholder constraints govern
that choice? A professional who jumps from signal to solution often confuses symptoms with causes. A
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professional who analyzes mechanisms without identifying a decision produces an interesting report that cannot
guide action. A professional who recommends efficient action without examining legitimacy may optimize the
wrong objective.

Table 22.8. Whole-book integration map for workplace diagnosis.

Chapter Primary lens to retrieve Typical workplace signal or question

1. Global Business Markets, institutions, firms and external Is the problem driven by incentives, institutional constraints,
Foundations environment market structure or firm boundaries?
2. Professional Evidence, audience, argument and responsible How should the issue be communicated without distortion,
Communication influence overload or manipulation?
3 Research Methods De_3|gn, measurer_nent, sampling, ethics and What claim requires new inquiry, and what approved design
evidence generation can support it?
4. Data Analytics and Data quality, description, inference and What does the data show, how uncertain is it, and are
Business Statistics regression foundations comparisons statistically defensible?

5. Business Analyticsand | Prediction, optimization, scenarios and decision = Which option performs best under uncertainty, constraints and
Decision Intelligence architecture alternative assumptions?

Is implementation failing because of authority, incentives,
trust, role design or change leadership?

6. Character, Leadership,

Teams and OB Motivation, power, teams, culture and change

7. Cross-Cultural,

Knowledge and Talent Culture, talent, knowledge and capability across = Are cross-cultural interpretation, workforce capability,

ili ?
Management contexts knowledge transfer or mobility central®
8. Entrepreneurship, Opportunity, business model, MVP, venture Is the task about validating or scaling a venture opportunity
Innovation and Impact growth and impact rather than managing an established system?
9. Financial Accounting and = Financial statements, cash flow, ratios and What financial evidence records the economic effect, and is
Performance accountability reported performance credible?
10. Marketing, Branding and = Customer value, segmentation, positioning and  Is the underlying problem customer value, demand, pricing,
Advertising demand creation communication or channel behavior?
11. Operations and Global | Process, capacity, quality, inventory, Where in the flow does delay, variability, waste, failure or
Supply Chains procurement, logistics and resilience supply risk arise?
12. Business Strategy and  Positioning, capabilities, corporate scope and Does the issue concern where to compete, how to win or
Competitive Advantage  strategic renewal which capabilities and trade-offs to commit to?
13. Faith, Ethics, Human dignity, rights, integrity, governance and Who bears power and risk, what duties apply, and is the
Citizenship and Governance = accountability decision morally legitimate beyond compliance?
14. International Economics = Trade, exchange-rate macroeconomics, policy | Are country-level trade, currency or regional-integration
and Regional Integration  and integration mechanisms driving the environment?
15. Multinational Enterprise = Internationalization, FDI, configuration and Should the firm enter, own, coordinate or reconfigure activity
and Global Strategy cross-border governance across jurisdictions?

16. International Marketing = Cross-country research, adaptation, branding, What changes at the customer interface across borders?

and Market Entry pricing and route to market
17. International Finance | FX exposure, treasury, trade finance and How do currency, funding, payment terms or settlement risk
and Payments settlement affect the commercial decision?
18. Investment and Venture = Valuation, portfolio allocation, investment Does the decision concern committing scarce capital to an
Capital appraisal and deal structure asset, project or venture?
19. Trade Law, Policy and  Trade rules, remedies, negotiation and What legal rule, policy measure, sanction, export control or
Commercial Diplomacy  geoeconomic risk diplomatic constraint governs the transaction?

20. Digital Transformation  Platforms, Al, data architecture, innovation, IP  Is technology changing the value logic, capability architecture
and Technology Innovation  and cyber resilience or control environment?

21. Stewardship, Sustainable
Business and Responsible
Trade

Climate, circularity, ESG evidence, responsible = What environmental, social, trade or intergenerational
sourcing and sustainability claims consequences must be measured and governed?

The table is a routing device, not a checklist to be completed mechanically. A capstone on a regional logistics
bottleneck may use Chapters 11 and 19 heavily, Chapters 4-5 for evidence, Chapter 17 for working-capital
effects, and Chapter 13 for governance. It may mention Chapter 21 only if sustainability is material. The integrity
of integration lies partly in omission: the learner should not insert every concept merely to demonstrate breadth.

22.12 From Workplace Observation to a Feasible Capstone Problem

The transition from internship to capstone is where many projects become either useful or unmanageable.
Workplaces generate endless possible topics. The capstone requires a bounded problem that can be investigated
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ethically with available evidence and completed within the academic timetable. The learner must therefore
narrow without trivializing.

A workplace symptom is what someone notices: late shipments, high employee turnover, low conversion,
stockouts, exchange losses, weak adoption of a platform or supplier noncompliance. An organizational problem
is the consequential condition behind the symptom, expressed in relation to an objective or stakeholder. A
decision problem identifies what action is under consideration. A research problem identifies an uncertainty that
systematic evidence can reduce. A capstone problem combines these elements into a feasible inquiry and
professional product. Chapter 3 taught how to formulate research problems and questions; Chapter 22 adds the
execution constraints created by a real host, sponsor, data environment and decision deadline.

The first test is materiality. Why does the problem matter, and to whom? Materiality need not be expressed only
in money. A recurring payroll error may be financially small but serious for employee trust and rights. A customs
documentation problem may affect only a small share of shipments yet create disproportionate strategic risk. The
second test is boundedness. Which unit, geography, process, customer group, period and outcome are included?
The third test is evidence access. Can relevant data or participants be reached legitimately? The fourth is
analytical fit. Is there a method capable of supporting the intended claim? The fifth is actionability. Does the host
or relevant stakeholder have authority to act on the likely recommendation? The sixth is ethical feasibility. Can
the work be done without unjustified risk, coercion, confidentiality breach or deceptive representation?

A common error is to choose a broad social aspiration as the research problem. "Improving youth employment in
Africa” is important but not a feasible undergraduate capstone. A bounded question might be: "What factors
explain the six-month retention of entry-level sales associates in a defined Rwandan firm, and which feasible
onboarding changes are supported by organizational data and employee evidence?" Even then, the researcher
must distinguish explanation from association and follow the design logic in Chapter 3.

FROM WORKPLACE SIGNAL TO DEFENSIBLE CAPSTONE AND ACTION

WORKPLACE SIGNALS VERIFY & TRIANGULATE BOUND THE PROBLEM CAPSTONE QUESTION

symptoms * opportunities ———» records * observation R — materiality * access ¢ ethics ——» claim needed * evidence gap
stakeholder concerns feedback * context time » decision authority feasible scope
APPROVED EXECUTION FINDINGS 1 | OPTIONS
permissions * provenance what evidence supports hanism * feasibility
method fidelity risk * moral legitimacy

what remains uncertain J |

Significance

Boundary

Decision relevance

Evidence access

Analytical fit

Ethical feasibility

IMPLEMENTATION
owners * milestones
resources * indicators

REVIEW & LEARNING
monitor = adapt * stop
share « reflect

Figure 22.2. The workplace-to-capstone funnel.
Source/Note: Author's synthesis. The funnel narrows a workplace signal into a bounded, evidence-accessible and ethically executable capstone problem before expanding again into
options and implementation.

Table 22.9. Capstone feasibility test.

What consequence makes the issue
worth investigating?

What is inside and outside the study?

What decision could the evidence
inform?

What data, documents or people can
be accessed legitimately?

Can the approved design support the
intended claim?

Are approvals, consent, privacy and
host permissions manageable?

"This topic is interesting."

"Supply-chain challenges in Africa.”

No identifiable decision owner.

Assumed access or dependence on

confidential data with no permission.

Causal language from descriptive
data.

Data collection begins because the
student already works there.
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Claim strength matches design
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Research begins only after
required approvals and
permissions.
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Scope requires national data,
multiple languages and unavailable
software.

Can the work be completed to quality
within the capstone window?

Scope matches time, competence,

Time and resource fit budget and supervision.

Recommendations depend on
authority or resources outside any
actor's control.

Could findings lead to a feasible
action or clearer decision?

Options identify owners, resource

Implementation relevance L .
implications and constraints.

22.13 Capstone Governance: Approval, Permissions, Sponsorship and
Independence

A capstone conducted with or inside an organization exists within multiple authority systems. The university
governs academic standards, research ethics and assessment. The host governs legitimate access to its property,
systems and confidential information. Participants retain rights that neither the university nor the host can simply
waive on their behalf. The student remains responsible for research integrity and truthful representation. These
authorities can conflict, so governance must be explicit before data collection begins.

Research approval should be treated as a live constraint, not a form completed once. If the approved design
changes materially, the student should determine whether an amendment is required. Adding a new participant
group, collecting identifiable data previously excluded, changing an interview setting in a way that affects
consent, or using a new Al transcription service can alter privacy or risk. Methodological improvisation is
sometimes necessary in fieldwork, but unrecorded improvisation destroys transparency.

Host permission is similarly bounded. A line manager may authorize access to a process but not have authority to
release customer data or financial records. An employee may voluntarily answer an interview question but still
be protected by organizational and research rules. A sponsor may fund or support the project without owning the
conclusion. The professional researcher must distinguish access, consent, sponsorship and editorial control.

Sponsor relationships create a particular risk of motivated reasoning. An organization may hope the capstone
validates a planned investment, supports donor reporting or justifies a policy. The student should understand that
practical usefulness does not require favorable findings. The strongest applied research often clarifies why an
expected intervention is unlikely to work under current conditions. The sponsor can challenge evidence and
interpretation, but should not be permitted to rewrite unfavorable facts. Where a genuine factual error is
identified, correction is mandatory. Where there is disagreement about interpretation, the report should represent
the disagreement and evidence fairly.

A simple governance file can prevent many problems. It should contain the approved proposal or project charter,
ethics approval, host permission, data-management plan, instruments, version history, change log, access
decisions, anonymization rules and key supervisor or sponsor agreements. The purpose is not administrative
volume. It is to preserve traceability when memory and informal conversation diverge.
ETHICAL DILEMMA | A sponsor says, “We gave you access, so we should approve the final conclusion before submission.” Access creates a
legitimate right to review confidential facts and protect proprietary information. It does not automatically create a right to suppress academically

relevant findings. The student should define review rights before the project begins and distinguish confidentiality review from editorial control
of conclusions.

22.14 Executing the Approved Capstone: Evidence, Analysis and
Defensible Inference

Chapter 3 taught how to design research. Chapter 22 begins where the approved design meets imperfect reality.
A database contains missing fields. Interview recruitment is slower than planned. A key organizational contact
leaves. A platform changes its definitions. A policy is amended mid-study. Execution quality depends on
responding to such changes without quietly altering the evidential meaning of the project.

The first rule is provenance. Every material dataset should have a documented source, extraction date, unit of
observation, period, variable definitions, transformation steps and access conditions. Every interview or
qualitative record should have a traceable link to the approved participant category and consent procedure while
preserving confidentiality. Every externally sourced statistic should be linked to its original authoritative source

OPEN CHRISTIAN PRESS | 16



ACROSS MARKETS AND BORDERS CHAPTER 22

where possible. A graph copied from a presentation without provenance is not evidence simply because it looks
professional.

The second rule is version control. The analyst should be able to reproduce the final table or figure from the
retained analytical file. When records are cleaned, exclusions should be rule-based and documented. When
coding categories evolve, changes should be recorded. When an organization updates the source data, the
capstone should state which version was analyzed. Reproducibility is not limited to advanced quantitative work.
A qualitative researcher should also preserve an auditable account of how themes or interpretations were
developed.

The third rule is fit between claim and method. If the project is descriptive, write descriptively. If it estimates an
association, do not call the relationship an effect without a credible causal design. If a qualitative case identifies a
plausible mechanism, do not imply statistical prevalence across a population. If a financial model depends on
assumptions, expose the assumptions and test sensitivity. Earlier chapters provided the specific methods; Chapter
22 requires the professional discipline to use them only within their evidential limits.

The fourth rule is negative evidence. Findings that fail to support the preferred hypothesis are not empty results.
A marketing campaign may show no credible change in conversion. A training program may be positively rated
but not associated with performance. A logistics intervention may reduce average delay while increasing
variability. The capstone should interpret what the evidence can and cannot exclude, then adjust
recommendations. Suppressing null or adverse findings undermines both scholarship and professional decision
quality.

The fifth rule is deviation transparency. An execution log should distinguish approved protocol, actual execution,
reason for deviation, likely effect on inference and corrective action. Some deviations are benign. Others
materially reduce validity. The reader should not have to discover them by accident.

Table 22.10. Capstone execution control sheet.

Control Minimum record Professional purpose

Origin, owner, extraction date, access authority,

Source register .
version.

Establishes provenance and accountability.

Variable name, meaning, unit, coding, missing-

Data dictionary value rule

Prevents inconsistent interpretation.

Duplicates, exclusions, corrections,

Cleaning log transformation rules Makes analytical decisions auditable.
Fieldwork log i)er?t?)gnc]ﬁgrt{giztesy TEETETERTCIGEFITES, Reveals implementation conditions and bias risk.
Deviation log Planned procedure, actual procedure, reason, Prevents silent methodological drift.

inferential consequence.

Script/file version, model specification, coding

Analysis version X .
Y version or calculation workbook.

Supports reproducibility and review.

What may be accessed, analyzed, quoted,

published o shared Prevents accidental disclosure.

Confidentiality register

Material judgment, evidence considered,

Decision lo - .
9 alternatives and rationale.

Separates reasoned judgment from hindsight.

22.15 Capstone Formats: Different Products, One Evidence-to-Action
Discipline

Capstone programs may permit different outputs. The current ALU mission-capstone assessment environment,
for example, recognizes academic research, business plans and policy briefs as distinct forms. Other institutions
use consulting reports, design projects, venture prototypes or theses. The format changes the audience, evidence
burden and communication style, but the underlying discipline remains: define a consequential problem, gather
or analyze trustworthy evidence, make defensible inferences, develop action or knowledge claims and
communicate limitations.

An academic research report is strongest when the central contribution is a knowledge claim. It requires explicit
research questions, literature integration, method, analysis and disciplined inference. An applied consulting
report is strongest when the central contribution is a diagnosis and decision recommendation for a client or
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organization. It still requires evidence, but the structure is often organized around the decision rather than the
academic literature. A business plan is a forward-looking investment and execution argument. It requires
validated assumptions about customer value, market, operations, team, economics, financing and risk rather than
narrative enthusiasm. A policy brief is an audience-specific policy decision product that must represent evidence,
legal or institutional constraints, options, trade-offs and implementation consequences concisely.

The risk is format mimicry. A student can make a document look like a business plan without validating demand,
or look like an academic article without credible methods. Capstone quality resides in the reasoning beneath the
format. The learner should therefore ask what claim the reader is being asked to accept and what evidence would
make that acceptance rational.

Table 22.11. Comparing common capstone formats.

Primary question Characteristic evidence burden | Main deliverable logic Characteristic failure

: . -> > >
Academic What knowledge claim can Design yalldlty, trqnsp_arent data, Problem > Ilteraturg method Methpdolqglqa_l ritual with weak
appropriate analysis, literature and results -> interpretation -> practical significance or
research be supported? - L - :
inference. implications. overclaiming causality.
. . -> -> .
Appll_ed What should this Operational data, stakeholder De_cmon contex_t Sl lisee Recommendations appear before
consulting / A s f A evidence -> options -> ; ; . :
A organization do about a evidence, root-cause diagnosis, : diagnosis or depend on inaccessible
A defined problem? option evaluation, feasibility ST CEER) = resources
improvement P ' P ' ' implementation. :
. -> -
Business plan / Is thl§ opportunity worth Customer{problem \{alldatlon,_ Opportunity > value proposnlor_] Foresasts treated as facts: demand
pursuing and under what market evidence, unit economics, > model -> evidence -> economics L -
venture case . L . : } - assumed,; risks hidden.
business model? capability, cash needs, risks. -> execution -> financing.
. . Which policy option is most = Problem scale, affected groups, Issue -> evidence -> options -> Advocacy substitutes for evidence
Policy brief / } . A BRI . - .
- .. defensible for a defined legal/institutional context, distribution -> recommendation -> = or authority/implementation
policy analysis 5 At . . ; . - ;
authority and objective? comparative evidence, trade-offs. implementation. constraints are ignored.

22.16 From Findings to Recommendations: The Discipline of Not
Leaping Too Far

Findings answer what the evidence supports. Recommendations answer what someone should do. The distance
between those statements can be large. A finding that document rework is associated with longer clearance time
does not automatically prove that a checklist will solve the problem. A recommendation requires a mechanism:
why should the proposed action change the relevant cause, under these conditions, at acceptable cost and risk?

A decision-ready recommendation therefore contains more than an action verb. It identifies the problem being
addressed, the mechanism through which the action is expected to work, the owner with authority to implement,
the resources required, the time horizon, the relevant risks, the evidence supporting the mechanism, the metric by
which performance will be judged, and any legal or moral conditions. Where uncertainty is high, the
recommendation may appropriately be a pilot, staged investment, additional data collection or decision deferral
rather than full implementation.

The professional should also distinguish recommendation strength. Some recommendations are mandatory
because law, safety or rights require action even if the financial return is uncertain. Others are economically
attractive but morally optional. Others are exploratory and should be framed as tests. Conflating these categories
leads to false certainty.

22.16.1 Worked example: estimating the direct value of reducing document rework

Return to the hypothetical Rwandan exporter. Suppose permitted records show 180 comparable shipments per
year. Thirty-two percent currently require document rework. For reworked shipments, management estimates an
average additional delay of 1.8 days and a directly attributable combined cost of USD 145 per delay-day from
demurrage, handling, inventory carrying and contractual service recovery. A proposed pre-shipment document-
control pilot costs USD 4,500 to configure, train and review in the first year. The team believes the rework rate
might fall to 18%, but that estimate is uncertain.

The baseline annual direct delay cost associated with document rework is:
Annual direct delay cost = 180 x 0.32 x 1.8 x USD 145 = USD 15,033.60.
If the rework rate falls from 32% to 18%, the estimated annual direct savings are:
Estimated annual savings = 180 x (0.32 - 0.18) x 1.8 x USD 145 = USD 6,577.20.
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A simple first-year net direct benefit would therefore be approximately USD 2,077.20 after the USD 4,500 setup
cost. The simple payback period, if benefits arrive evenly and persist, is approximately 0.68 years, or a little over
eight months. These calculations are decision inputs, not proof. The cost estimate may omit commercial losses,
the intervention may not cause the full reduction, shipment volume may change and process compliance may
decay. The appropriate recommendation is therefore likely a monitored pilot with a defined baseline and post-
implementation review, not a claim that the project "will save USD 6,577.20."

Table 22.12. Sensitivity of estimated annual direct savings to the rework-rate reduction.

Reduction in rework Estimated annual direct First-year net benefit after
New rework rate .
rate savings USD 4,500 setup

5 percentage points 27% USD 2,349.00 -USD 2,151.00
10 percentage points 22% USD 4,698.00 USD 198.00
14 percentage points 18% USD 6,577.20 USD 2,077.20
18 percentage points 14% USD 8,456.40 USD 3,956.40

The threshold calculation is equally useful. The first-year intervention breaks even at a reduction of
approximately 9.6 percentage points in the rework rate under the stated assumptions. If the organization
considers that improvement implausible, the pilot should be redesigned or the business case should rely on
additional benefits that can be evidenced. Chapter 5 provides the broader sensitivity and decision-analysis tools;
Chapter 18 provides full investment appraisal when the decision is capital-intensive.

EVIDENCE CHECK | A precise number is not necessarily a precise estimate. The USD 6,577.20 result is arithmetic precision applied to
uncertain operational assumptions. Publication-ready analysis shows the calculation and the uncertainty.

22.17 Feasibility, Implementation Roadmaps, Risk and Measurement

Recommendations fail frequently because reports treat implementation as someone else's problem. A capstone
should not become a project-management textbook, but it should demonstrate that the proposed action can
survive contact with authority, resources, dependencies and behavior. Feasibility therefore deserves its own
analysis.

Technical feasibility asks whether the organization can build or execute the change. Economic feasibility asks
whether resources and expected benefits justify the commitment under uncertainty. Operational feasibility asks
whether the change fits workflow, capacity and incentives. Legal feasibility asks whether the action is permitted.
Political and stakeholder feasibility asks whether actors with power can support or block it. Ethical feasibility
asks whether the means and consequences are legitimate even if the action is legal and profitable. Timing
feasibility asks whether prerequisites can be completed before the opportunity or problem changes.

A good implementation roadmap makes ownership visible. It identifies a small number of workstreams, named
roles rather than vague "management,” milestones, dependencies, required resources, risks and indicators. It also
states review triggers. A plan that cannot be stopped or adapted when assumptions fail is not disciplined
implementation; it is commitment escalation.

Measurement should begin from the decision mechanism. If the recommendation is a pre-shipment document-
control process, the leading indicators might be checklist completion quality and document defects detected
before dispatch. The lagging outcomes might be border rework rate, clearance time variability, service
complaints and direct delay cost. A manager who measures only completion of training can claim
implementation success while the underlying problem remains unchanged.

Table 22.13. Implementation roadmap template.

Workstream Owner il Eealns el | Key RESOUITEE Principal risk Indicator sggi?;vti/on
date dependency requirement P trigger

[Condition
[Defined action ' [Role with [Observable [What must occur ([iF;iJ;)psle,str: r?q”g?" [\:\e/CZ:\f(i)rl\Jtledn ded [Leading and requiring stop,
stream] authority] completion point] | first] : SYS P lagging evidence] | redesign or
partner input] result] A
escalation]
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22.18 Writing the Capstone: Architecture, Executive Usefulness and
Evidential Honesty

A capstone is not improved by sounding complicated. The strongest writing makes the reasoning inspectable.
The reader should be able to identify the problem, evidence, inference, recommendation and limitation without
reconstructing them from scattered prose. Chapter 2 established the general architecture of academic and
professional communication; this section shows how it applies to a culminating applied product.

The title should reveal the actual problem and setting without overstating the result. The abstract or executive
summary should be written after the analysis is complete and should state the problem, evidence, principal
finding, recommendation and material limitation. An executive summary is not an introduction. It should allow a
decision maker to understand the report's conclusion without reading every section while still preserving caveats
that would change the decision.

The body should create an evidential chain. Background provides only what is needed to understand the problem.
Literature or conceptual framing identifies relevant prior knowledge without becoming a detached essay.
Methods explain how evidence was obtained. Results present findings before advocacy. Discussion interprets the
findings against theory and alternatives. Recommendations follow from that interpretation. Implementation
translates recommendation into action. Limitations state what remains uncertain and how the limitations affect
the conclusion.

Visual evidence must be chosen for decision value. A table is superior when the reader needs exact values. A
chart is superior when pattern is the message. A process map is superior when handoffs and sequence matter. A
map is useful when geography drives the mechanism. A dashboard is useful when repeated monitoring is
required. Decorative graphics that do not change understanding consume attention and can create false authority.

The writing should also distinguish tense and certainty. "The analysis shows" should be reserved for what the
analysis actually demonstrates. "The evidence is consistent with" is appropriate when alternatives remain. "The
organization should” requires an evaluative argument, not only a statistical result. "The intervention will" is
rarely justified before implementation evidence exists. Precise language is part of research integrity.

A capstone also creates a knowledge-transfer problem. Before submission, the learner should determine which
version can be shared with the host, which material must remain in confidential appendices, what intellectual-
property or publication conditions apply, and which artifacts can legitimately enter a professional portfolio. A
public-facing portfolio should demonstrate capability without exposing client data, unpublished strategy,
identifiable participants or proprietary methods. Where a public version is appropriate, redaction and aggregation
should preserve the evidential meaning of the work rather than merely remove names.

Where the host or decision owner can act on the findings, the final hand-back should include a concise decision
brief and a traceable evidence package appropriate to the agreement: key definitions, assumptions, source notes,
implementation indicators and unresolved uncertainties. This hand-back does not transfer ownership of academic
conclusions to the sponsor. Its purpose is to make responsible use possible after the assessed document is
submitted and to ensure that learning is not trapped in a final report that nobody can implement, verify or revisit.

22.19 Oral Defence and Professional Challenge

An oral defence is not a memory test. It is a public examination of whether the author understands the problem,
evidence, assumptions and consequences well enough to remain coherent under challenge. The student should
therefore prepare to explain the work at multiple levels: a two-minute decision summary, a five- to ten-minute
structured argument and detailed methodological or technical answers.

Defence questions should be treated as opportunities to reveal judgment. When a panel asks why a method was
chosen, the answer should connect question, evidence and constraints, not simply state that the method is
common. When asked about a limitation, the student should explain how it affects inference, not recite a generic
list. When asked whether the recommendation would still hold under a different assumption, the student should
identify the sensitivity rather than defend the original conclusion reflexively.

The most credible answer can be, "The current evidence does not allow me to determine that." Professional
authority grows when uncertainty is named accurately. False confidence signals that the student is defending
identity rather than analysis. A strong defence also distinguishes criticism that requires revision from criticism
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that represents a legitimate alternative judgment. Not every disagreement means the report is wrong, but every
material challenge deserves a reasoned response.

Table 22.14. Questions a rigorous capstone defence should be able to answer.

Problem

Evidence
Method
Alternatives
Assumptions
Ethics

Recommendation

What decision or knowledge gap does the project actually resolve, and what did you deliberately
leave outside scope?

Which source is most important to your conclusion, and what is its strongest weakness?

Why is the method fit for the claim, and which stronger claim would the method not support?
What is the best competing explanation for your principal finding?

Which assumption, if changed, would most alter the recommendation?

What did ethical or confidentiality constraints prevent you from doing, and how did you adapt?

Through what mechanism should the proposed action improve the problem?

Feasibility Who must act, what resource is required and what could block implementation?
What evidence would show after six or twelve months that the recommendation worked or
Measurement ]
failed?
Moral judgment Could the recommendation be profitable and still wrong? Under what condition?
Learning What did the project reveal about your own competence, bias or future development needs?

22.20 Responsible Use of Generative Al and Digital Tools in
Professional and Capstone Work

Generative Al has changed the mechanics of professional learning. A student can use Al to generate interview
prompts, summarize documents, draft code, suggest spreadsheet formulas, create alternative explanations, edit
prose or prototype a presentation. Those uses can increase speed and reduce routine burden. They can also create
confidentiality breaches, fabricated citations, false analysis, dependence, deskilling and unclear authorship.
Chapter 20 developed Al as an organizational technology. Chapter 22 applies a narrower question: what does
responsible use look like when the learner is accountable for a professional or capstone product?

The first principle is authority over data. Do not place confidential host information, identifiable participant data,
proprietary financial data or restricted documents into an external Al system unless the relevant data-governance
rules and permissions clearly allow it. Removing names may not be enough when the remaining details can re-
identify a person or organization. Local or institutionally approved tools may reduce some risks but do not
remove responsibility.

The second principle is provenance. The student should know which parts of the work were generated,
transformed or suggested by a tool and should follow current institutional rules for acknowledgement.
Institutional policies can change and may differ substantially. A textbook should therefore not universalize a
particular percentage threshold or declaration format. The durable rule is that the learner must not represent
machine-generated work, fabricated evidence or unverified synthesis as independent human scholarship.

The third principle is verification. Al can generate plausible but false sources, calculations and legal claims.
Every material output must be checked against authoritative evidence and, where relevant, reproduced
independently. If the student cannot explain an equation, model, code segment or recommendation generated
with assistance, the work is not professionally owned.

The fourth principle is judgment. Al can broaden options, but it cannot assume moral accountability. A
recommendation to deny credit, restructure employment, target vulnerable customers, relocate production or
disclose risk affects persons and institutions. The responsible professional remains answerable for the objective,
evidence, trade-offs, fairness and foreseeable consequences.

The fifth principle is learning. A tool that completes every difficult cognitive step can produce a polished artifact
while depriving the learner of the capability the capstone is meant to demonstrate. Responsible use therefore asks
whether automation is supporting learning or substituting for it. The answer may differ by task. Automated
transcription may preserve more time for interpretation; automated interpretation may remove the very judgment
being assessed.
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PROFESSIONAL PRACTICE | A defensible Al-use record answers five questions: What tool was used? For what task? What data were
exposed to it? How was the output verified? What human judgment remained decisive? Current institutional, legal and employer rules always
prevail over a generic textbook example.

22.21 African Case: The ALU IBT Two-Stage Internship Architecture

A useful African case is the 2026 internship architecture of the BSc in International Business and Trade at
African Leadership University in Rwanda. It is valuable not because one institution should be copied universally,
but because the design makes several pedagogical choices explicit and therefore open to analysis. The student-
facing IBT Internship Handbook distinguishes a Foundation Internship from a later Capstone Internship, while
explaining that the latter corresponds to the programme’s Year 3 Mission Internship. The Foundation Internship
is developmental and exploratory; the Capstone/Mission Internship is advanced, profession-specific and directly
relevant to international business and trade (African Leadership University, 2026).

The progression solves a genuine curriculum problem. If the only substantial workplace experience occurs near
graduation, students have little opportunity to use early experience to improve later academic choices. If
advanced capstone-linked expectations are imposed too early, learners may be asked to exercise disciplinary
judgment before the relevant courses have been completed. A two-stage design creates a developmental loop:
early workplace participation tests foundational knowledge and professional habits; subsequent coursework
deepens disciplinary competence; a later placement requires more autonomous IBT contribution and can inform
the capstone.

The 2026 framework also treats internships as assessed academic learning rather than unstructured exposure. It
requires an early learning plan, an analytical internship report and host-supervisor evaluation. Both internships
require at least eight consecutive weeks of approved work experience, and the framework differentiates likely
host settings and field relevance by stage. For the advanced internship, cross-border commerce, logistics, market
analysis, investment, trade regulation, trade finance, customs, regional integration and related tasks are explicit
examples of appropriate disciplinary engagement.

Several design strengths follow. First, the framework makes progression visible. Second, it requires competent
supervision and rejects purely observational or undefined arrangements as sufficient. Third, it recognizes remote
and hybrid placements when they are approved, supervised and monitorable rather than assuming that physical
presence is the only authentic form of work. Fourth, it separates workplace participation from research
permission: capstone data collection during internship is conditional on written ethics approval and host
authorization. Fifth, it requires evidence and supervisor verification, reducing dependence on student self-report
alone.

Yet the architecture also illustrates limits that any institution must manage. A minimum number of weeks
establishes duration, not quality. Supervisor evaluations can vary in generosity and standards. A student in a
small organization may receive rich task access but limited formal mentoring; another in a large organization
may receive strong systems but a narrow role. Transport, housing, connectivity and unpaid work can create
unequal access. Host confidentiality can constrain assessment evidence. Remote work can expand access while
reducing informal learning and social visibility. Institutional systems therefore need ongoing quality assurance
rather than assuming that approved placements are equivalent.

The case also shows why internship outcomes should not be interpreted causally without evidence. A programme
can report high placement completion or strong manager ratings, but those indicators do not by themselves prove
that the internship caused later employment or superior professional judgment. Students who secure strong
placements may already differ in prior networks, academic performance, communication or resources. The
educational responsibility is to triangulate evidence, evaluate inequities and improve design rather than use
placement statistics as a marketing shortcut.

Table 22.15. Analytical interpretation of the ALU IBT internship progression.

Design feature Educational logic Quality question

Foundation Internship = Creates an early theory-to-practice loop and
before advanced reveals development needs before later
internship specialization.

Does early feedback actually change subsequent learning plans
and course engagement?
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Design feature Educational logic Quality question

B.rqa_der placement_ Prlorlyze_s professm_nal LBl an_d Is the placement still sufficiently substantive to extend
flexibility at Foundation  organizational learning before narrow field - .
o business learning?
stage specialization.

Clear IBT relevance at  Raises disciplinary expectations and capstone Does the role provide real analytical responsibility rather than
Capstone/Mission stage  readiness. merely work in an IBT-labeled organization?

Learning plan + report +  Triangulates intention, reflection and observed  Are criteria calibrated across hosts and faculty, and are
supervisor evidence performance. confidential artifacts handled safely?

Minimum approved
duration

Does time contain progressively meaningful tasks, feedback

Protects against token work exposure. and responsibility?

Ethics and host permission
before capstone data
collection

Separates employment access from research Are students and supervisors trained to recognize when routine
authority and participant rights. work becomes research?

Remote/hybrid acceptance
under conditions

How are presence, supervision, inclusion, feedback and

Expands feasible forms of participation. informal leaming protected?

The transferable lesson is not that every business degree needs exactly two internships or the same credits. It is
that progression should be intentional. Early WIL should develop professional habits and learning awareness;
later WIL should require more disciplinary integration, autonomy and responsibility. The structure should be
judged by what learners are able to demonstrate, not simply by how many placements are completed.

22.22 Global Comparative Case: University of Waterloo and the Scale-
Quality Problem

The University of Waterloo provides a contrasting global case because cooperative education is institutionally
large and highly systematized. Waterloo's current Co-operative and Experiential Education facts report more than
24,000 employed co-op work terms in 2024/25, more than 2,900 international work terms, over 8,000 employers,
an average student work-term satisfaction rating of 8.5 out of 10, and 94% of employers rating Waterloo students
from very good to outstanding. The university also reports CAD 842,000 in funding to support 503 students in
unpaid WIL experiences in 2024 (University of Waterloo, n.d.-a). These are scale and service indicators, not
causal estimates of educational impact, but they show the organizational infrastructure required when WIL
becomes a core institutional system.

Waterloo's work-term rules are also instructive. Standard work terms generally require 12-16 weeks and at least
420 hours, while flexible options can recognize shorter or multiple-role arrangements under defined conditions.
Quality requirements include relevance to academic program, career interests or skill development; supervision;
performance evaluation; legal work eligibility; and, under normal conditions, compensation at least at regional
minimum wage or compliance with approved exceptions (University of Waterloo, n.d.-b). The university further
structures goal-setting, mid-term evaluation, adviser consultation and reflection across the work term.

The comparison with ALU should not become a ranking. Waterloo operates in a different labour market,
regulatory environment, institutional scale and resource base. Its large employer network can create breadth that
a younger African programme cannot simply replicate. Conversely, African programmes can design context-
specific systems that use smaller organizations, trade corridors, regional institutions, SMEs and entrepreneurial
settings in ways that fit local markets. The correct comparative question is which design principles travel and
which depend on context.

Several principles appear transferable. First, placement quality needs explicit standards. Second, students need
support before, during and after the placement. Third, employer evaluation should be connected to learner
development rather than treated as an external endorsement alone. Fourth, financial access matters. Waterloo's
funding for unpaid WIL makes visible a problem that many systems leave hidden: a placement can be
educationally attractive yet financially inaccessible. Fifth, international work adds legal, immigration, safety and
cultural requirements that must be governed rather than romanticized as global exposure.

Waterloo also illustrates the measurement problem. High satisfaction and employer ratings are valuable
indicators, but they can be influenced by response patterns, employer selection and expectations. Employment
rates cannot be attributed to co-op without counterfactual analysis because Waterloo students, programmes and
employer networks are not randomly assigned. Institutional transparency is strengthened when such metrics are
presented as performance indicators with clear definitions rather than causal proof.
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Table 22.16. Comparing two internship/co-op architectures without assuming one universal model.

ALU IBT 2026 r%r(\)l(\jlglrsny I Transferable insight

Progression

Field relevance

Supervision and
evaluation

Duration

International exposure

Access and equity

Capstone connection

Two programme-specific internship
stages with different developmental
expectations.

Broader developmental Foundation
placement; clearly IBT-relevant
advanced placement.

Named host supervision and formal
performance evaluation.

At least eight consecutive weeks in
current IBT handbook.

Relevant to IBT but dependent on
feasible placements and permissions.

Transport, housing, connectivity,
compensation and local opportunity
require active management.

Advanced internship can support later
capstone when ethically permissible.

Multiple co-op work terms
embedded in many programmes and
sequences.

Work must relate to program, career
interests or skill development.

Named supervision, student
performance evaluation and adviser
support.

Standard 12-16 weeks/420 hours;
flexible options under defined rules.

Thousands of international work
terms with additional legal
requirements.

Institution reports targeted funding
for unpaid WIL and multiple support
services.

Capstone requirements vary by
faculty and are not identical to the

Practice should be scaffolded
across the curriculum, not treated
as one undifferentiated event.

Relevance should match learner
stage and programme outcomes.

Host feedback is part of evidence
but needs common academic
interpretation.

Duration is a minimum condition,
not a quality guarantee.

Cross-border work should add
learning value, not merely
mobility prestige.

Inclusion requires structural
support, not only student
adaptation.

Workplace learning and capstone
integration should be linked
where useful but not artificially

C0-0p system. merged.

22.23 Inclusion, Access and the Moral Quality of Work-Integrated
Learning

WIL is often presented as an equalizing mechanism because it gives students experience and networks. It can
also reproduce inequality. Students differ in their ability to relocate, work without pay, purchase professional
clothing, access reliable internet, manage disability-related accommodations, travel internationally or rely on
family networks. Employers may prefer candidates with prior experience, creating a circular advantage in which
those who already have social capital obtain the placements that create more social capital.

Lasrado, Dean, and Eady's (2024) scoping review finds that inclusion in WIL requires attention to access and
participation across diverse student populations. Dollinger, Ajjawi, Finneran, and O'Shea (2024), drawing on six
focus groups with 27 students with disabilities, found that placement environments could place disproportionate
burdens on students to decide whether to disclose and request accommodations, while physical and attitudinal
barriers could make participation hostile. These findings should not be treated as marginal to professional
education. A placement system that teaches inclusion in the classroom while structurally excluding some learners
from its strongest opportunities contradicts its own formation claims.

Compensation is one part of the equity question. Unpaid work can be lawful in some jurisdictions and
appropriate in limited educational or public-service contexts, but it transfers the cost of professional formation to
the learner. That transfer is regressive when only students with financial support can accept prestigious
opportunities. Paid work does not automatically make a placement just, and unpaid work is not automatically
exploitative, but institutions should examine who bears the cost, what value the student produces, whether
alternatives exist, and whether access support is available.

Task allocation also matters. Interns can be exploited even when paid if they are used as cheap substitutes for
regular workers without meaningful learning or if they are assigned unsafe, humiliating or deceptive work
because they hold little bargaining power. Conversely, employers should not be expected to provide high-value
learning while receiving no contribution. A healthy internship is reciprocal: the student creates legitimate value
while receiving supervision, access and developmental opportunity proportionate to the role.

Inclusion does not require identical placements. Equal quality can be achieved through different forms when
learning outcomes remain demonstrable. Jackson and Dean (2023) show that non-workplace WIL can contribute
substantially to skill development, which is important when conventional placements are scarce. A university
may therefore use live industry projects, simulations, community-based assignments, entrepreneurial projects or
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research placements where these are authentic and appropriately assessed. The principle is equivalent educational
opportunity, not uniform experience.

22.24 Faith, Ethics and Moral Reasoning: Vocation, Truth, Courage and
Service

Professional formation culminates in a moral question: what kind of person will use the competence developed in
this book, and for what purposes? Technical skill increases power. A better analyst can allocate capital more
effectively, target customers more precisely, optimize a supply chain, automate work, negotiate trade access or
design a tax-efficient multinational structure. None of those capabilities is self-validating. The final chapter
therefore returns to the book's governing claim that business competence must be ordered by truth, human
dignity, stewardship, justice, service and accountability.

22.24.1 Work as stewardship, not self-creation

A Christian account of work begins before the modern corporation. Humanity is portrayed as created in God's
image and entrusted with responsible cultivation and dominion in Genesis 1:26-28. Work therefore has dignity
because it participates in ordered cultivation, provision, creativity and service. Yet human beings are creatures,
not sovereign owners of reality. VVocation is received under accountability rather than invented without limits.

This perspective resists both contempt for ordinary work and worship of career success. The New Testament
instructs believers to work wholeheartedly "as for the Lord" in Colossians 3:23-24, while 1 Corinthians 10:31
extends Godward purpose to ordinary action. Such texts do not mean every employer directive is divine or that
poor working conditions should be endured passively. They mean that the ultimate standard of faithfulness
exceeds the immediate supervisor's approval.

Volf (1991) argues theologically that work should be understood in relation to God's purposes and human
participation rather than only as a fixed occupational calling. That insight is useful for modern careers, which
may involve multiple roles and sectors. The biblical anchor, however, remains more basic: gifts and
opportunities are entrusted, and faithfulness is measured by how they are used.

22.24.2 Truthfulness when incentives reward a preferred story

Capstone work creates strong incentives to tell a clean story. Sponsors want successful interventions. Students
want high marks. Organizations want reputation protected. Researchers want significant findings. Christian
moral reasoning treats truthfulness as non-negotiable. Proverbs 11:1 condemns dishonest measures, a principle
directly applicable to data selection, financial presentation and performance metrics. Ephesians 4:25 commands
truth-telling within community. In professional practice, this means no fabrication, no knowingly misleading
chart, no hidden exclusion designed to reverse a result, no invented citation and no presentation of management
assumptions as observed facts.

Truthfulness does not require disclosing every confidential fact to everyone. Confidentiality can be a legitimate
duty. The moral problem is deception, not discretion. A professional may truthfully say that certain details
cannot be disclosed. The person should not use confidentiality as a pretext for a conclusion the undisclosed
evidence would contradict.

22.24.3 Service and authority

Jesus contrasts domineering leadership with service in Mark 10:42-45. In professional settings, servant
leadership does not abolish hierarchy, expertise or accountability. It changes their purpose. The analyst's
informational advantage, manager's authority, investor's capital and researcher's access should be used to create
legitimate value and protect persons, not to manipulate those with less power.

This matters for interns because power is asymmetric. The learner needs evaluation, references and future
opportunities, while the supervisor controls tasks and access. An ethical host therefore avoids coercive demands
that exploit that dependence. An ethical student, in turn, serves faithfully rather than treating the organization
merely as a credential provider or data source.

22.24.4 Moral courage and conscientious refusal

Professional courage becomes necessary when truthful service has a cost. The early-career professional may be
asked to alter an invoice date, hide a defect, ignore a bribe, misstate a result, access customer data without
authorization or support a discriminatory practice. Scripture provides examples of faithful refusal under
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authority, but such narratives should be applied carefully rather than theatrically. The principle is that human
authority is limited and cannot make wrongdoing right. Acts 5:29 states the ultimate priority of obedience to God
in its apostolic context; professional application requires wise discernment, lawful escalation and willingness to
accept consequences when compliance would require wrongdoing.

Courage is not impulsiveness. A student should clarify facts, understand the rule, seek advice, identify safe
escalation channels and distinguish moral disagreement from personal preference. Some situations require
immediate refusal; others permit a question, alternative procedure or escalation. Moral courage is disciplined
fidelity under pressure.

22.24.5 Justice, dignity and who bears the cost

An internship can generate benefits for the institution, employer and student while imposing hidden costs on
families, unpaid workers or excluded students. A capstone recommendation can increase efficiency by
transferring burden to suppliers with little bargaining power. Christian neighbor-love requires attention to those
externalized effects. Philippians 2:4 directs attention beyond one's own interests, while Micah 6:8 joins justice,
faithful love and humility. These are not substitutes for cost-benefit analysis; they identify moral goods and
duties that the analysis must not erase.

A rights-based ethic would similarly emphasize informed consent, privacy and non-discrimination.
Deontological ethics would stress duties and rules. Consequentialism would examine total expected benefits and
harms. Virtue ethics would ask what kind of professional character the action expresses and forms. Care ethics
would attend to relationships and dependency. Capability approaches would ask whether people retain
substantive freedom to live and work well. Christian moral reasoning can learn from these perspectives while
making additional theological claims about creation, sin, accountability, neighbor-love and service before God.

Table 22.17. Moral lenses applied to a professional dilemma.

Lens Question asked when a supervisor wants an unfavorable result omitted

What harms and benefits follow from omission, disclosure, escalation or alternative presentation,

Consequentialist including effects on decisions and trust?

What duties of honesty, confidentiality, research integrity and obedience to legitimate authority

Deontological / professional duty apply?

Whose rights to accurate information, privacy, due process or informed consent would be

Rights-based affected?

Justice Would the omission unfairly shift risk or cost to parties who lack power or information?

What habits of character are formed by compliance or refusal, and what would practical wisdom

Virtue ethics require?

How should relationships, vulnerability and dependency be considered without allowing loyalty

Care ethics
to become concealment?

Does the decision expand or restrict people's substantive ability to make informed, responsible

Capability perspective choices?

What do truthfulness, stewardship, neighbor-love, justice, humility, service and accountability

i el reeeonl iy before God require, and what action preserves both fidelity and legitimate responsibility?

22.24.6 A disciplined Christian method of professional judgment

The Christian professional should not begin by attaching a verse to a predetermined business preference. A
disciplined sequence begins with facts and uncertainty. What is known? What is assumed? Who is affected?
Which law, contract or professional rule applies? Which biblical moral principles are genuinely relevant? What
alternative actions exist? What consequences are foreseeable? What duties cannot be traded away? Where is
authority legitimate, and where does conscience require refusal? Which action can be explained truthfully to
those who bear its consequences?

The final criterion is not whether a decision feels spiritual. It is whether the professional can act with competent
truthfulness, love of neighbor, justice, stewardship and courage under the real constraints of the situation.
Christian moral reasoning therefore intensifies, rather than relaxes, evidential responsibility.

FAITH AND VOCATION | Vocation is not a license to bypass competence. Good intentions do not make an unsafe financial model, invalid

research design or misleading recommendation faithful. To love one's neighbor professionally includes doing the work well enough that others
can responsibly rely on it.
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22.25 The Integrated Practice and Capstone Stewardship Protocol

The Integrated Practice and Capstone Stewardship Protocol (IPCSP) is the chapter's professional decision
framework. It is deliberately procedural rather than formulaic. The protocol does not replace the specialist tools
of earlier chapters. It governs when and how those tools are brought into a real professional problem and how
technical evidence is integrated with authority, feasibility and moral responsibility.

Table 22.18. Integrated Practice and Capstone Stewardship Protocol (IPCSP).

Gate Professional task Evidence to retain el Ui galiz s clzslyuen
to prevent

1. Purpose and vocation

2. Authority and
boundaries

3. Problem framing

4. Evidence architecture

5. Method and cross-
chapter routing

6. Integrity and moral
limits

7. Analysis and challenge

8. Options and
recommendation

9. Implementation and
learning

10. Communication,
defence and reflection

State the legitimate good, decision or
problem the work is meant to serve.

Identify who owns the decision, data,
process, research approval and
confidentiality rights.

Separate symptoms, mechanisms,
decision needs and researchable
uncertainties.

Specify what evidence is needed and
where each source comes from.

Select the specialist theory or method
appropriate to the claim and cross-
reference the relevant chapter.

Test consent, privacy, truthfulness,
conflicts, dignity, law, conscience and
foreseeable harm.

Analyze transparently, test
alternatives and document deviations,
sensitivity and uncertainty.

Generate alternatives and evaluate
mechanism, feasibility, risk,
stakeholders, legality and moral
legitimacy.

Assign owners, milestones, resources,
metrics, triggers and review dates.

Communicate clearly, defend
uncertainty honestly, protect
confidential information and revise
the development plan.

Problem statement, stakeholder
purpose, scope nhote.

Permission record, role map, ethics
status, access limits.

Problem tree or causal map,
alternative explanations, bounded
question.

Source register, data dictionary,
evidence log, sampling/recruitment
record.

Method rationale, chapter/tool map,
assumptions.

Ethics approval, conflict declaration,

confidentiality plan, escalation
notes.

Analysis files, deviation log,
sensitivity checks, rival
explanations.

Option matrix, recommendation
rationale, assumptions.

Roadmap, risk register, KPI
definitions, learning review.

Executive summary, final report,
defence record, professional-
development plan.

Prestige, grades or sponsor
preference becoming the hidden
objective.

Assuming employment access
equals research or publication
authority.

Jumping from first observation to
favored solution.

Using convenient data as if it
were sufficient evidence.

Framework dumping or using the
wrong tool because it is familiar.

Treating legal access or sponsor
pressure as moral permission.

Cherry-picking, overclaiming,
hidden exclusions and false
precision.

Presenting the first plausible idea
as the only solution.

A recommendation that cannot be
executed, measured or corrected.

Polished presentation replacing
evidential accountability or
learning ending at submission.

The protocol should be used iteratively. A failed evidence gate may require reframing the problem. An ethical
constraint may narrow the method. New analysis may reveal that the proposed decision owner lacks authority.
Implementation testing may show that a recommendation is economically attractive but operationally infeasible.
Professional maturity is visible in the willingness to revise rather than force the original plan through every gate.

22.26 Common Misconceptions, Analytical Errors and Professional
Pitfalls

Table 22.19. Recurring errors and corrections.

Misconception or . . .
Why it fails Professional correction

"Any internship is good = Experience can be repetitive, exploitative, Evaluate task quality, supervision, participation, feedback,
experience." unsafe or miseducative. inclusion and evidence.

"A prestigious employer
guarantees a strong
placement."”

Brand does not determine access to meaningful
work or mentoring.

Assess the actual role and supervisor, not only the
organization.

"Reflection means
describing what | did."”

Description records events but may not change
judgment.

Analyze evidence, mechanisms, alternatives, assumptions and
next action.
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Misconception or e . .
erroF:' Why it fails Professional correction

"Employability is a
personal skills problem."

"The host gave me access,
so | can use the data in my
capstone.”

"My capstone must use
every subject | studied.”

"A significant statistical
result proves the
recommended action will
work."

"A null result means the
project failed."

"The sponsor should
approve my conclusion
because it owns the data.”

"Al improves quality
because it improves
writing."

"Professionalism means
never disagreeing with a
supervisor."

"Service means accepting
unpaid or excessive
work."

"A recommendation is
complete when the action
is stated."”

"The capstone ends when
itis graded."

Labour-market outcomes also depend on
networks, institutions, demand and inequality.

Work access, research permission, participant
consent and publication rights are distinct.

Forced breadth dilutes the dominant mechanism
and encourages superficiality.

Association or significance does not establish
intervention mechanism, feasibility or
legitimacy.

Negative evidence can prevent waste and refine
theory or strategy.

Data rights and confidentiality do not
automatically grant editorial control over
academic conclusions.

Fluent output can hide hallucination, privacy
breach, bias and lack of understanding.

Blind compliance can enable error or
wrongdoing.

Service without justice can normalize
exploitation.

Implementation can fail through absent
ownership, resources, dependencies or metrics.

The purpose is professional formation and
useful knowledge, not only assessment.

Develop capability while recognizing structural context and
avoiding blame.

Obtain the required approvals and use only authorized
information.

Use the minimum set of disciplines needed to explain and
solve the problem well.

Match claim to design, test alternatives and evaluate
implementation separately.

Interpret what was learned and adjust recommendations
honestly.

Define review rights and preserve research independence.

Verify, document, protect data and retain human
accountability.

Use respectful challenge, evidence, escalation and
conscientious refusal where necessary.

Seek reciprocal value, fair conditions and clear learning
obligations.

Specify mechanism, owner, roadmap, risks, indicators and
review triggers.

Translate learning into portfolio evidence, development
priorities and responsible practice.

22.27 Chapter Synthesis and the Book's Outward Hand-Off

Across Markets and Borders began by asking what enterprise is, how markets and institutions coordinate
activity, and how economic action should serve persons rather than reduce them to inputs. The book then
developed the disciplines required to communicate, research, analyze, decide, lead, build ventures, account for
performance, create customer value, operate reliable systems, choose strategy, govern power, understand trade
and currencies, manage multinational enterprise, finance cross-border activity, allocate investment, interpret
trade rules, govern technology and evaluate sustainability. Chapter 22 has not added another silo. It has tested
whether those disciplines can be used together without losing their boundaries.

Professional integration begins with problem recognition. Real work presents signals before it presents clean
questions. The competent practitioner distinguishes symptoms from mechanisms, retrieves the relevant
disciplinary lens, gathers trustworthy evidence and asks what the evidence actually permits. The learner becomes
professionally useful not by naming more frameworks, but by selecting fewer frameworks for better reasons.

Internships become educational when work is structured by meaningful participation, supervision, evidence,
feedback and reflection. The Foundation Internship can expose learners to organizational reality and professional
habits; the Mission/Capstone Internship can demand stronger disciplinary relevance, autonomy and contribution.
Neither duration nor employer prestige guarantees quality. Workplaces provide affordances unevenly, students
engage differently, and access barriers can reproduce inequality. Good WIL therefore requires design,
monitoring and alternative pathways rather than a romantic belief that exposure automatically produces
employability.

The capstone completes the academic sequence by executing, not reteaching, research design. A workplace
observation is narrowed into a feasible problem; approvals and permissions establish legitimate authority; data
provenance and version control preserve evidential traceability; specialist methods are selected from earlier
chapters; findings are separated from recommendations; recommendations are tested for mechanism, feasibility,
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risk and moral legitimacy; and implementation plans make ownership and learning visible. Oral defence then
tests whether the author understands the work deeply enough to remain truthful under challenge.

Current Al tools can accelerate parts of this workflow, but they intensify rather than remove professional
responsibility. Confidential information cannot be treated as prompt material merely because a tool is
convenient. Generated analysis must be verified. Attribution must follow current rules. The professional remains
accountable for objectives, evidence, recommendations and consequences.

The African and global cases show that experiential systems can be designed at very different scales. ALU's two-
stage IBT model makes progression and capstone readiness explicit; Waterloo demonstrates the infrastructure,
quality controls and access support required for large-scale cooperative education. Neither model should be
universalized. Their shared lesson is that practice must be intentionally connected to learning, feedback, evidence
and responsibility.

Christian moral reasoning gives the final orientation. Work is stewardship before God and service to neighbor,
not a self-authorizing pursuit of status. Truth must survive sponsor pressure. Dignity must survive optimization.
Justice must remain visible when costs can be shifted to weak stakeholders. Courage must survive dependence
on supervisors, employers or funders. Competence itself becomes a moral obligation when other people rely on
professional judgment.

There is no Chapter 23. The intellectual hand-off is outward. The reader now leaves the architecture of the
textbook and enters workplaces, ventures, markets, public institutions, research settings and communities where
no author can pre-specify every decision. The final standard is therefore not recall. It is faithful, evidence-based
judgment in situations where action matters. The book's enduring question becomes the professional's own: What
is true, what is wise, what is lawful, what is feasible, what is just, whom will this serve, and what responsibility
am | willing to bear for the answer?

Key Terms

Table 22.20. Key terms and working definitions.

A culminating applied or research project requiring integration, execution, evidence, judgment

Capstone and professional communication at the end of a programme of study.

The student-facing term used in the 2026 ALU IBT internship handbook for the Year 3 Mission

st (iRl Internship, an advanced IBT-relevant placement linked to capstone readiness.

A structured statement of the choice an authorized actor must make under defined objectives and

Decision problem h
constraints.

A record of material differences between an approved plan and actual execution, including

Deviation | PN ;
eviation log reasons and implications for inference.

Emplovabili The interaction of capabilities, resources, identity, behavior and labour-market conditions
ployability affecting access to and movement through meaningful work.
The planned relationship among claims, required evidence, sources, permissions, methods,

Evidence architecture pee
provenance and verification.

The capacities and dispositions required to understand, judge and act on feedback rather than

Feedback literacy merely receive it.

An earlier exploratory and developmental work-integrated-learning placement designed to extend

SO D nilly foundational academic learning and professional habits.

The capacity to combine appropriate disciplinary evidence, practical constraints, stakeholder

Integrated professional judgment knowledge and moral responsibility in a defensible action.

An advanced profession-relevant internship intended to consolidate disciplinary learning,
Mission Internship contribution, networks, vocation and capstone readiness; in current ALU IBT student-facing
guidance it corresponds to the Capstone Internship.

A developing understanding of oneself in relation to the standards, practices, relationships and

Professional identity responsibilities of a field of work.

The accountable exercise of specialized or role-relevant competence and judgment in real

FiEiEsE O e organizational, market or public settings.

Formal authorization from the relevant ethics or institutional authority to conduct specified

Research approval research under defined conditions; it is distinct from host access permission.

A perspective in which learning is understood as participation in social practices, relationships

SIS g and contexts rather than only acquisition of abstract knowledge.
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An organization or person that supports, commissions, funds, hosts or provides access for an

Sponsor - - . - . .
P applied project; sponsorship does not automatically confer control over academic conclusions.

Responsible governance of entrusted capabilities, information, time, authority and resources

Sl under accountability for their use and consequences.

A morally ordered account of how one's capabilities and opportunities are used in responsible

Vocation service, not merely a job title or subjective preference.

Work-based learning Learning in which work activity itself is a principal site and medium of learning.

Curriculum-connected learning that deliberately integrates academic learning with authentic work

Work-integrated learning (WIL) or work-like practice and assessed reflection or evidence.

An opportunity for participation, guidance, access or responsibility made available by a

B e el el (e workplace and capable of supporting learning when the learner engages with it.

Concept-Check Questions

© 00 N O Ol b W DN P

. Why does the chapter distinguish work exposure from work-integrated learning?

. What is the difference between vocation, career, profession and employability?

. Why did Dewey's warning that some experience is "miseducative™ matter for internship design?

. How does Billett's concept of workplace affordances change the way placement quality should be evaluated?
. What is feedback literacy, and why is receiving feedback not enough?

. Why is a workplace symptom not automatically a capstone problem?

. What is the difference between host permission, participant consent and research-ethics approval?

. Why should capstone execution maintain a deviation log?

. How does a finding differ from a recommendation?

10. What elements make a recommendation implementation-ready?

11. Why is a precise financial calculation not necessarily a precise estimate?

12. What are the five durable responsibilities governing use of generative Al in professional and capstone work?
13. Why can a high-status internship still be educationally weak?

14. Why does the chapter reject the claim that employability is determined only by graduate skills?

15. What is the distinctive role of the Integrated Practice and Capstone Stewardship Protocol?

Higher-Order Analytical and Critical-Thinking Questions

1.

A university proposes to make an unpaid twelve-week internship compulsory for all business students. Evaluate the
proposal through educational quality, access, labour-market reality, legality, justice and programme alternatives. What
conditions would make the requirement defensible?

. Compare experiential learning, situated learning and reflective practice as explanations of how a student learns during a

complex internship. Which phenomena does each explain better, and where might each mislead if used alone?

. "A capstone should solve a real organizational problem." Critically evaluate this statement. Under what conditions should

a capstone instead produce knowledge, challenge the sponsor's problem framing or conclude that no intervention is
justified?

. An employer offers excellent task access but prohibits the student from discussing any operational information outside the

organization. Can the placement still satisfy an academic internship? Design an evidence strategy that preserves both
confidentiality and assessability.

. A placement supervisor gives a student an outstanding rating, while the student's work artifacts show repeated analytical

errors. How should the university triangulate the evidence without disrespecting the host supervisor?

. Analyze the claim that international internships are inherently more valuable than domestic ones for international-business

students. Which learning outcomes require cross-border exposure, and which can be achieved locally?

. Under what conditions can Al use in a capstone improve learning rather than undermine the competence being assessed?

Develop a task-by-task governance rule.

. Compare the ALU and Waterloo cases. Which differences are contextual and which design principles appear transferable

across institutions?

. When should a student refuse an instruction from a supervisor? Develop a proportionate escalation framework that

protects integrity without encouraging reckless confrontation.

10. Explain why an implementable recommendation can still be morally illegitimate, and why a morally attractive

recommendation can still be professionally irresponsible if it is not feasible.
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Applied Case: An East African Exporter's Growth Problem

A hypothetical Rwanda-based personal-care manufacturer has grown sales into Kenya and Uganda through
distributors. Revenue has increased, but customer complaints about availability have risen, one distributor is
requesting longer credit terms, and management believes it must either add finished-goods inventory, appoint a
regional warehouse partner or shift more sales to direct cross-border e-commerce. The company has only partial
customer-level profitability data. Marketing believes a regional warehouse will improve service. Finance is
concerned about inventory and currency exposure. Operations worries that the current production schedule is
already unstable. The sustainability lead wants packaging redesign incorporated into any regional expansion. The
chief executive asks an advanced intern to develop a capstone recommendation within twelve weeks.

The intern can access monthly sales by country and product, inventory records, shipment lead times, distributor
service complaints and public tariff/regulatory information. Customer names and negotiated distributor margins
are confidential. Interviews with three managers and two distributors may be permitted after ethics approval. No
primary consumer research can be completed within the project window.

Prepare a capstone architecture that answers the following professional questions. First, define the decision
problem without presuming that a warehouse is the solution. Second, identify which previous chapters provide
the principal analytical lenses and which chapters should be used only as interfaces. Third, specify what claims
can be supported by the available evidence and which claims cannot. Fourth, design the minimum data and
interview permissions required. Fifth, develop at least three strategic options, including a status-quo
improvement option, and state the mechanism through which each should improve service or economics. Sixth,
identify the leading financial, operational, customer, legal and sustainability risks. Seventh, specify a decision-
ready implementation roadmap for the preferred option and the evidence that would trigger adaptation or exit.

Ethical and Faith-Informed Dilemma: "Make the Results Usable"

During a capstone for a trade-development organization, a student finds that a flagship exporter-support
programme has high participant satisfaction but no clear evidence that assisted firms increased exports relative to
comparable firms. The sponsor tells the student that the evaluation is "not meant to embarrass anyone™ and asks
for three changes: remove a paragraph explaining the absence of a credible counterfactual, replace "no causal
conclusion can be drawn" with "the programme contributed to export growth," and omit two interviews in which
firms describe the application process as politically influenced. The sponsor also reminds the student that future
internship references depend on maintaining a good relationship.

Develop a reasoned response. Distinguish what the student should verify before acting, what confidentiality or
fairness concerns may legitimately affect wording, what changes would constitute reasonable editorial
clarification, and what changes would cross into misrepresentation. Apply at least four ethical perspectives as
well as Christian moral reasoning. ldentify proportionate escalation steps, including how the student could
preserve the sponsor relationship where possible without surrendering research integrity. Explain what evidence
should be retained in the project file and what the student should do if the sponsor threatens withdrawal of access
after analysis is complete.

Data/Evidence Exercise: Shipment Rework and Clearance Time

The following synthetic teaching dataset represents sixteen comparable export shipments. It is not drawn from an
actual firm. "Pre-check” indicates whether a new document pre-check was used before dispatch. "Rework™
indicates whether customs/document correction was required after dispatch. Clearance time is measured from
border arrival to release.

Table 22.21. Synthetic shipment data for the evidence exercise.

1 No Yes 41 310

2 No No 19 0
3 No Yes 36 255
4 No Yes 44 335
5 No No 21 0
6 No Yes 38 270
7 No No 23 0
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8 No Yes 47 360

9 Yes No 18 0
10 Yes No 17 0
11 Yes Yes 29 140
12 Yes No 20 0
13 Yes No 16 0
14 Yes Yes 31 155
15 Yes No 19 0
16 Yes No 18 0

Using the statistical foundations from Chapter 4 rather than treating this section as a substitute for them, calculate
the rework rate for pre-check and non-pre-check shipments, compare average and median clearance time by
group, and calculate total direct delay cost by group. Then answer five analytical questions. What descriptive
pattern is visible? Why does the dataset not prove that the pre-check caused the difference? Which confounders
or selection mechanisms could plausibly exist? What additional evidence or design would strengthen causal
inference? Finally, assume the pre-check costs USD 35 per shipment to operate. Using only these sixteen
observations, estimate the direct net cost difference between groups, state the assumptions needed for
extrapolation, and explain why a manager should not annualize the result mechanically.
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This study is valuable for readers interested in how placements change professional identity, including cases
where the educational result is not stronger occupational fit but a more informed recognition of mismatch.

Carless, D., & Boud, D. (2018). The development of student feedback literacy: Enabling uptake of feedback.
Assessment & Evaluation in Higher Education, 43(8), 1315-1325.
https://doi.org/10.1080/02602938.2018.1463354
A foundational source for turning feedback from comments received into a professional capacity for
judgment, emotional regulation and action.

Morris, T. H. (2020). Experiential learning - a systematic review and revision of Kolb's model. Interactive
Learning Environments, 28(8), 1064-1077. https://doi.org/10.1080/10494820.2019.1570279

Useful for readers who know Kolb's cycle but need a more critical and evidence-informed account of what
makes concrete experience genuinely educative.

Volf, M. (1991). Work in the Spirit: Toward a theology of work. Oxford University Press.
A major Christian theological treatment of work and vocation. It should be read alongside Scripture and
critically in relation to the reader's own ecclesial and theological commitments rather than treated as a
substitute for biblical authority.
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